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CHAPTER IV

FINDINGS AND DISCUSSION

A. Findings of the Textbook Evaluation

Table 1.1
Aspect of No Sub aspect of Fulfilment
Evaluation evaluation TB 1 TB 2
Content 1. | Relevance of materials
to the curriculum 67% 83%
2. | Materials accuracy 57% 86%
3. | Supporting learning 57% 64%
materials
Language 4. | Language 80% 100%
appropriateness
Presentation 5. | Presentation technique 100% 100%
6. | Teaching and learning 100% 100%
technique
7. | Presentation coverage 70% 80%
Average (%) 75% 88%
Criteria| Good Good

Based on the data presented on table 1.1, TB1 categorized ‘Good’ by
achieving average score of 75%. The two criteria classified ‘Poor’ namely
materials accuracy and supporting learning materials, three criteria were ‘Good’
namely relevance of materials to the curriculum (67%), language appropriateness
(80%), presentation coverage (70%), two criteria were excellent namely
presentation technigque (100%) teaching and learning technique (100%).

On the other hand, TB2 was categorized ‘Good’ by achieving average score of

88% of the seven proposed criteria five criteria could be classified ‘Good’ and
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three criteria got excellent were language appropriateness, presentation technique

and teaching and learning technique got 100% average score.

The result of the textbook evaluation summarized on table 2.1 until 2.7. The

summary contain 62 sub-aspect covered the criteria reflecting the beliefs of ideal

characteristic that a textbook should have. Following the summary of the results

was the presentation of more detailed evaluation results.

1) The Relevance of Materials To The Curriculum

Table 2. 1

Area

No

Criteria : The Relevance of Materials To
The Curriculum

Fulfillment of
Criteria

The

TB1

TB2

Material
completeness

The textbook should comprise an
interpersonal text in the form of
attention, ability, suggestion, instruction,
greeting and position, simple present
tense, present continuous tense,
comparison, simple past tense.

0

The textbook should include a
transactional text that has aimed at
asking for and giving something,
offering, and refusing, and agreeing
related to the students’ immediate
context.

The textbook should contain a short
functional text giving the student
opportunity to improve their ability in
reading and writing.

Exposure: the textbook should provide as
much as exposure to the students by
presenting many kinds of text which are
relevant to them.
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Materials 5. | Retention: the textbook should explain
Depth the retention of text that is the social 0 1
function, meaning and linguistic feature.
6. | Production: the textbook should lead the 0 1

students to produce both written and
spoken text fulfilling its social function,
meaning, and linguistic feature.

Total 4 5
Percentage | 67% | 83%

With regard to the relevance of the materials to the curriculum, Textbookl
(TB1) fulfilled four of the six proposed criteria. Those included 1) interpersonal
text, 2) transactional text, 3) functional text, 4) exposure. For this criterion, TB1
got 67% of fulfilment ratio. This meant that TB1 was ‘Good’ in the category of
the relevance of textbook to the curriculum.

Textbook2 (TB2), on the other hand, met five of the six proposed criteria.
They were 1) transactional text, 2) functional text, 3) retention, 4) exposure of
text, 5) production. Since TB2 has met five out of criteria, it got 83% fulfilment
score. This meant that this textbook categorized ‘Good’ in the aspect of the

relevance of textbook to the curriculum.

2) The Materials Accuracy

Table 2. 2
The
Area No Criteria : The Materials Accuracy Fulfillment of
Criteria
TB1 | TB2

1. | Interpersonal communication has
aimed at building an interpersonal 1 0
communication with others.

Social Function | 2. | Transactional communication is
employee to ask for/give goods 1 1
services, and opinion related to the
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The texts students’ daily life in the form of
should lead to spoken and written genre.
accomplish Functional communication functions in
their social the short functional text as follows.
function that is
relate to the Recount is use to tell personal 1 1
interpersonal experiences for example biography,
communication, unforgettable experiences, and the like.
transactional
communication, Narrative is aim at amusing the readers
and functional and promoting moral values.
communication.
Descriptive used to give, identify
differentiate, offer, compliment and
criticize goods/people/animals.
Generic Descriptive must contain at least
Structure identification and description. 0 1
Narrative must contain at least
The texts orientation, complication, and 0 1
should lead to resolution.
the Recount must have at least orientation
developments and events that are chronologically
of the students’ ordered. 0 1
logical and
systematic
thinking skills.
The texts should develop the students’
Linguistic communication skills by using accurate 1 1
Features and appropriate language based on the
communicative context.
Total 4 6
Percentage | 57% | 86%

In terms of their materials accuracy, TB1has fulfilled six out of the seven

proposed criteria. Those were 1) interpersonal communication, 2) transactional

dialogues, 3) accomplishing social functions through functional text, 4) accurate

and appropriate use of language based on the communicative context.

Meanwhile, TB1lhas has met all of those proposed criteria. Those were 1)

interpersonal communication, 2) transactional dialogues, 3) accomplishing social
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functions through functional text, 4) descriptive, 5) narrative, 6) recount, 7)

accurate and appropriate use of language based on the communicative context.

Based on the fulfillment ratio criteria, TB1 has fulfilled six out of criteria and

get 58% it means TB1 was ‘Poor’ and TB2 fulfilled 100% of the proposed

criteria which meant TB2 was ‘Excellent’ at their materials accuracy.

3) The Supporting Learning Materials (Table 2.3)

Table 2. 3
The
Area No Criteria : The Supporting Learning Fulfillment of
Materials Criteria
TB1 | TB2
1. | The supporting learning materials
accompanying texts (table, picture, 0 0
appendix, etc.) taken from up to-date
Up-to-date sources.
2. | The supporting learning materials
accompanying texts (table, picture, 1 1
appendix, etc.) taken from relevant
sources.
Life Skills 3. | Personal skills: include the ability to
Development recognize personal and other strengths 1 1
and weaknesses as well as to develop
The texts and himself as an autonomous and social
communicative person
events motivate | 4. | Social skills: involve the ability to be
the students’ to cooperative, tolerant, appreciating 1 1
do some life gender equity, peace and non-violent
skills in communicating and interacting with
development other people.
including 5. | Academic skills: comprise gaining and
personal skills, using information, solving the 1 1
social skills, problems, and making decisions.
academic skills, | 6. | Vocational skills: include the ability, 0 0
and vocational attitude and skills necessary to do
skills. certain job/profession.
7. | The texts and communicative events
lead the students to appreciate cultural 0 1
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Development of
Insight on
diversity

diversity and plural society including
cultural values as well as local,
national and global contents.

8. | The texts and communicative events
The texts and lead the students to be aware of their 1 1
communicative local region’s potential aspects in order
events lead the to promote local and national potential
students’ to aspects.
appreciate 9. | The texts and communicative events
multiculturalism lead the students to appreciate 1 1
and pluralism, democratic values relevant to their
to be aware of local socio-cultural contexts.
local and 10. | The texts and communicative events
national genius, lead the students towards the 1 1
to appreciate internalization of insight on diversity
democracy in values for promoting the sense of
local context, belonging to the motherland, nation
and to and country.
understand
nationalism.
Character 11. | The character building activities are
Building present to be apply in the students’ 0 0
daily life.
12. | The textbook present local culture to 1 0
maintain the students’ identify.
13. | The textbook present target culture in
Cultural order to introduce the students with the 0 1
Aspects culture of English-speaking country’s
people.
14. | The textbook promotes international
culture to raise the students’ awareness 0 0
of diversity of English speakers
nowadays.
Total 8 9
Percentage | 57% | 64%

In reference to the supporting learning materials, TB1 has fulfilled eight out of

the fourteen proposed criteria. These involved 1) relevant sources of the

supporting materials, 2) personal skills, 3) social skills, 4) academic skills, 5)

appreciate of cultural diversity and plural society, 6) local region’s potential

aspects, appreciate democratic values, 7) internalization of insight on diversity
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values, 8) local culture. Using the fulfilment criteria, TB1 got 57%, which meant

it had ‘Poor’ supporting learning materials.

In this category, TB2 has met nine out of fourteen proposed criteria on

supporting learning materials. They were 1) relevant sources of the supporting

materials, 2) personal skills, 3) social skills, 4) academic skills, 5) appreciate of

cultural diversity and plural society, 6) appreciate on democratic values, 7) local

region’s potential aspects, 8) appreciate democratic values, 9) internalization of

insight on diversity values, 10) target culture. Having fulfilled nine criteria, TB2

got 79% of fulfillment score. This therefore meant that TB2 was ‘Good’ in

supporting learning materials.

4) The Appropriateness of Language

Table 2. 4
The
Area No Criteria : The Appropriateness of Fulfillment
Language of Criteria
TB1 | TB2
1. | The language of instruction and
The match between explanation should be suitable with the 1 1
language and students’ cognitive development.
students’ 2. | The language of instruction and
development explanation should be suitable with the 1 1
students’ socio-emotional condition.
3. | Message readability: the messages are
clear and are understandable. 1 1
Communicativeness
4. | Grammatical accuracy: the messages are 1 1
present in correct English grammar.
5. | The language of instruction should be
natural and real to promote real-life and 1 1
meaningful communication.
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6. | The materials presented on one
part/chapter/subchapter/paragraph/should | 1 1
be coherent.

7. | The materials should show unity of

The coherence and meaning on each 1 1
unity of ideas part/chapter/subchapter/paragraph
8. | The materials must sequenced from easy
to complex. 1 1

9. | Listening: there is a good presentation

and practice of listening. 1 1
. 10. | Speaking: there is a good presentation 1 1
Four skills and practice of speaking
11. | Reading: there is a good presentationand | 0 1
practice of reading.
12. | Writing: there is a good presentation and 1 1
practice of writing.
Other language 13. | Vocabulary: there is a good presentation 1 1
aspects and practice of vocabulary.
(vocabulary, 14. | Grammar: there is a good presentation 0 1
grammar, and and practice of grammar.
pronunciation) 15. | Pronunciation: there is a good 0 1

presentation and practice of

pronunciation

Total | 12 15
Percentage | 80% | 100%

In reference to the appropriateness of language, TB1 has met twelve out of the

fifteen proposed criteria. Those were 1) cognitive development, 2) socio-

emotional condition, 3) messages readability, 4) grammatical accuracy, 5) real-life

and meaningful use of language, 6) coherence of materials, 7) unity of materials,

8) sequencing materials, 9) good presentation and practice in listening, 10) good

presentation and practice speaking, 11) good presentation and practice writing,

12) good presentation and practice vocabulary. Considering this result, TB1 was

‘Good’ in this category by achieving 80% of fulfilment criteria.

On the other hand, Textbook2 (TB2) has met all of the proposed criteria. TB2

got 100% this meant TB2 was ‘Excellent’ in the appropriateness language.
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Table 2.5
The
Area No | Criteria : The Presentation Technique Fulfillment
of Criteria
TBl1 | TB2
1. | The materials presented in the form of
texts, communicative acts, 1 1
Organization illustrations, and symbols that should
consist of, at least introduction, content
and conclusion.
The balance 2. | The materials are presented in the form
between chapter of texts, communicative acts, 1 1
and unit illustrations, and symbols which
should be made balance in each
chapter/ sub-chapter/unit
Total 2 2
Percentage | 100% | 100%

In accordance to the presentation technique, both textbooks have met all

proposed criteria. Those include 1) organized materials in the form of texts,

communicative acts, illustrations, and symbols that should consist of, at least

introduction, content and conclusion, 2) balanced materials in the form of texts,

communicative acts, illustrations, and symbols.

Textbookl and Textbook2 got 100% in presentation technique this meant both

of textbooks was *Excellent’.

6) The Teaching and Learning Technique

Table 2. 6

Area

No

Criteria : The Teaching and Learning | Fulfillment of

Technique

The

Criteria

TB1 | TB2
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1. | The materials encourage the students to
Student communicate in English with their 1 1
Centered peer, teacher and wider community
Principle member.
Development 2. | The materials encourage the students to
of Students’ communicative activities in oral and 1 1
Initiative, written form based on their initiation
Creativity, and creatively and critically.
Critical
Thinking
Development 3. | The materials encourage the students to
of Autonomous be autonomous learners 1 1
Learning
Development 4. | The materials encourage the students to
of Students’ be aware of their achievement and 1 1
Reflection/Self lacks in teaching learning process.
Evaluation
Ability

Total 4 4
Percentage | 100% | 100%

Based on the criterion of teaching and learning technique, TB1 and TB2 have

met all of the proposed criteria. They include 1) interaction in English among

students with others, 2) initiation to communicate creatively, 3) autonomous

learning principle, 4) aware of their achievements and lacks, both of textbooks got

100% this indicated TB1 and TB2 were ‘Excellent’ in this category.

7) Presentation Coverage

Table 2.7
The
Area No Criteria : Presentation Coverage Fulfillment of
Criteria
TBl1 | TB2
Introductory 1. | Preface: provide some basic
Part information with regard to the reason 1 1
of writing the book and
acknowledgement.
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This part 2. | Table of content: make the readers easy
consist of at to find chapter, sub chapter, and topic 1 1
least preface of the book.
and table of
content
Content Part 3. | Introduction: contain some information
in relation to the aim the book, the 1 1
This part organization of the book, the preferred
consist of at learning style, and so on.
least 4. | Learning load: comprise type equation
introduction, here, three aspect that become the main | 1 1
learning load, part of the book namely face-to-face
reference, activity, exercise, and independent
summary, and activity.
reflection. 5. | Reference: cover any texts, tables, 1 0
illustrations that have some identities.
6. | Summary: involve the main points of 0 0
the materials on each chapter.
7. | Reflection: guide the students to reflect 1 1
what they have learned in each unit
8. | Glossary: contain some important
Closing Part terms and their explanation which are 0 1
listed alphabetically
This part 9. | Bibliography: contain the list of books 0 1
consist of at used as a reference
least glossary, | 10. | Index: comprise of the list of important 0 1
bibliography, words followed by the number of
and index pages.
Total 7 8
Percentage | 70% | 80%

With regard to the presentation coverage, Textbookl (TB1) has fulfilled 70%

of the proposed criteria. In other words, it has met seven out of ten categories.

Those were 1) preface, 2) table of content, 3) introduction, 4) learning load, 5)

reference, 6) reflection, 7) glossary. Having fulfilled six out of criteria, it

considered ‘Good’ in the aspect of presentation coverage.

On the other hand, Textbook2 (TB2) has met eight proposed criteria. Those

include 1) preface, 2) table of content, 3) introduction, 4) learning load, 5)
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reflection, 6) glossary, 7) bibliography, and 8) index. Since this textbook has met

those criteria, TB2 got 80% it considered ‘Good’ in the presentation coverage.
B. Discussion on The Description of the Criteria Fulfillments

The explanation provided in this section explored a more detailed
description on the criteria presented earlier. More specifically, the following

explanation was attempted at clarifying how the fulfilment have been met

the criteria or not.

1. Description of the Sub-aspect of relevance of materials to the Curriculum

a. Interpersonal Texts

There were thirteen chapters in TB1. Interpersonal dialogues
exposed in every chapter of their textbook. They include /t’s English
Time! In chapter I, We can do it in chapter 1, We Know What to Do in
chapter 111, Come to my birthday in chapter 1V, and so on. The
researcher take sample from chapter | on page 3, in this picture Udin

introduce herself and other students tell their name.
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Picture 1.1

I'm Lina. I'm Edo. |
1
Hi, may | introduce myself? 1
My name is Udin. ||
) ) ARA
’ -‘ o . e
(A ) & w e
»
‘e «'
I'm Beni. I'm Dayu.

I'm Siti.

There were eight chapters in TB2, most the chapters | TB2 has not
fulfilled the criteria since the texts presented in this textbook were in the
form of interpersonal dialogues were not exposed in every chapter of their
textbook, although TB2 has provided learners through interpersonal text in
chapter | on page 14 giving and responding compliment.

Textbook?2 has not fulfilled the criterion yet; also, there were only
models of input texts portraying conversation between two close friends
without picture expression. This seen insufficient since there were many

expressions related to expressing opinion in different ways.
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b. Transactional Texts

Textbookl (TB1) has facilitated learners to acquire knowledge of
getting things done through transactional text. This is aimed at asking
for and giving something, offering, and refusing, and agreeing related to
their immediate context, of the thirteen chapters in TB1 transactional
text were given in all chapters. They include asking for, giving, and
refusing things or services. TB1 takes sample from chapter Il on page
21. In the picture there were some situation between different two
students, overall have same pattern those include asking for ability and

responding or refusing using will and can.

Picture 1. 2

Will you sing an English song

in Miss Nani‘s birthday? | know
you can. e

.vt

NS - fl %

/
Ok, I will. But, why not you?
You can sing, too, can't you?

Siti, can you return the

book to the library for me,
please?

R 2
()

on time to the meeting.

[Llna, sorry, | cannot come

r
You can't? | know you can.
You just will not do it.

As being touched upon, TB2 had eight chapters. Transactional text

aiming to get things done presented in all chapters. These include asking
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for and giving things as well as getting information in chapter | Asking for
and Showing Attention, in chapter Il Asking for and Giving Opinion, in
chapter 1V Asking for, Giving and Refusing Permission.

In terms of this criterion, TB2 has provide learners with opportunity to
get things done through transactional texts. This was because TB2
presented transactional texts. The transactional text have provided the
learners with opportunity to practice using the expressions related.
Besides, they also provided some activities allowing students to produce
transactional texts in the form dialogues. TB2 takes a sample chapter | on
page 2. In this picture Mr. Teacher and Mrs. Teacher asking for attention

to the students.

Picture 2. 1

Dialogue 1 :



62

c. Functional Texts

In general, TB1 has provided learners opportunity to improve their
ability in reading and writing with adequate functional texts. These
functional texts were covered in chapter IV Come to my birthday,
please (Announcement), chapter V' | am so happy for you! (Greeting
cards), chapter XI Yes, We Made It (Procedure text), chapter XII
Don’t Forget It Please (Warning, notice or caution). Additionally,
production tasks provided in order to facilitate learners’ actual
production of certain texts.

Chapter 1V, V, XI, and XI1I had functional texts used as input
texts. These chapters have facilitated learners’ to improve their ability
using and recognizing functional text in reading and writing. TB1 has
taken a sample from chapter V on page 67, in this picture there are

birthday greeting cards from Lina’s friends.

Picture 1. 3
Dear Lina,
Happy birthday. | wish you all Dear Lina,
the best.
From: Siti May all your dreams
come true.
’ @ ’ From: Dayu
Dear Lina,
on your

From: Edo
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On the other hand, TB2 also had functional text in their textbook. These
include in chapter 11 warning and caution, in chapter 1V invitation, and
chapter V greeting card. The above explanation showed that TB2has
fulfilled the criteria of functional texts; Textbook2 has taken a sample from

chapter 3 on page 115 there is a table extending, accepting and refusing

invitation.

Picture 2. 2

d. Exposure of text types

Textbook1 has exposed the learners with quite many types of texts
containing various topics that were relevant to them. There were many

lessons presented in TB1. They consisted of various genres in the form
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of functional texts and monologues. As mention before, functional text
in chapter IV (invitation) and V (greeting card), chapter VI (narrative),
chapter V11 (descriptive), chapter X (recount text), in chapter XI
(procedure) and so on. Textbookl has taken sample from chapter VI

Our Busy Roads (narrative text) on page 77.

Picture 1. 4

We will learn to describe things by stating
what there are.

\

Here are what we will do. First, we will listen
carefully to our teacher reading the descriptions
by Siti, Edo, Lina, Beni, Udin, and Dayu. Second,
we will repeat each description after him/her,

3 > 7o
sentence by sentence. Then, in groups we will say, 5 et {/
not read, to each other all the descriptions about s &
the conditions of the roads. e .]ﬂiix.\

7
(We will say the sentences loudly, clearly, and correctly.

The roads are very busy now, because
there are many vehicles. There are
also many pedestrians. There is little
discipline on the road, but there are very
few policemen around.

In big cities, there are many traffic jams
everywhere. There are many kinds of
vehicles: cars, big buses, minibuses,
trucks, bicycles, motorcycles, and becaks.
Luckily, there are not many carts now.

Textbook?2 has also exposed learners with various text related to
descriptive, recount and narrative texts. These genres have covered in eight
chapters in which chapter 1V (invitation) and V (greeting card), chapter VII
(recount text) and chapter VI (functional text types) short messages,

announcement, and notices. The researcher have mention chapter V11, My
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holiday in Bali (recount text) on page 211. In this picture, there is a

personal recount text about Marisa’s in her Junior high school.

Picture 2. 3

e.

Retention

Textbook1 has provided the learner with guidance towards social
function, this was evident in thirteen lessons has explained above.
Those are interpersonal dialogues, transactional dialogues, and
functional text. Unfortunately, TB1 has not described clearly generic
structures and language features, because of that Textbook1 has not
fulfilled this criteria.

On the other hand, TB2 has provided the learner with explicit
guidance towards social function presented in accordance with

presentation of the texts. The textbook has provided learners with some
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dialogues, transactional text, and functional text. Besides that TB2 has
served the leaner with clearly generic structures and language features,
this was evident in every chapters in TB2. For the reason the researcher
has taken a sample from chapter V11 on page 214. In this picture, TB2
has explained clearly generic structures and language features about

past tense.

Picture 2. 4

f. Production of Text

Textbook1 has provided the leaners with opportunity to create

spoken texts but was limited to produce written text because TB1 have
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had not every chapter assignment or practices to produce written texts
comprehend with the materials as marked in chapter I on page 18, in
this TB1 asked the learners to write reflections through learning
process has done. Meanwhile, in chapter | has had assignment or
practices facilitated learners produce written texts.

To improve learners’ writing ability to create spoken and written
text, Textbook?2 has facilitated the learners. TB2 given many kinds of
activities to produce both spoken and written texts. This seen, in
chapter I spoken texts were produce by practicing on page 10. In the
picture, TB2 given assignment through read the dialogues and answer

the gquestions in Activity 6, and complete the dialogues Activity 7.

Picture 2.5
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TB2 also had many kinds of practices and assignment to produce
written texts, in this criterion the researcher taken a sample from chapter |
in the textbook?2 on page 12. In the picture below, TB2 has provided the

learners to make a dialogue based on the situation.

Picture 2. 6

2. Description of the Sub-aspect materials accuracy

a. Building Interpersonal Communication With Others Through

Interpersonal Text

Textbook1 has facilitated learners to build interpersonal
communication with others through interpersonal texts, this textbook
was exposed many interpersonal text in every chapters. There were two
main reason why TB1 fulfilled this category. First, the textbook has

provided learners with various examples of conversation involving
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different people and situation. Second, the list of expressions was
equipped with the explanation of to whom and in what situation the
expressions used.

On the other hand, textbook?2 has not really helped learners to build
interpersonal communication with others. This was because the model
of texts did not explore conversation involving different participants or
tenors. This fact would limit students’ understanding on politeness
aspects since most conversation were between close friends. Rarely did
TB2 provide and mark with explicit interactions that is interpersonal
communication.

In conclusion, TB1 has fulfilled the criteria while TB2 has not
fulfilled the criteria of building communication with others through
transactional texts. This was because TB2 did not provide various
dialogues portraying different interactions involving different

participants.

b. Getting things done through transactional

In this category, TB1 has helped learners to explore transactional
text that primarily aimed to get things done. The lessons on
transactional text were mostly oriented to fulfill the learners’
communication needs in their immediate context. This could be seen
for example, on the lessons of asking for, giving, and refusing services

or things in chapter 11 on page 20. In the picture these are
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conversation between close friends, this lessons exposed about asking

for ability, responding or refusing.

Picture 1.5

they will and will not do.

] 4

We will play the roles of the students in the
conversations to say what they can or cannot do or what

Here are what we will do. First, we will listen
carefully to our teacher reading the conversations.
Second, we will repeat the conversations after
him/her, sentence by sentence. Then, in groups
we will play the roles of the speakers in the
conversations.

I
We will say the sentences loudly, clearly, and correctly. )

Beni, can you write the
message in Englsh?

Siti, I think you can ask me
0 the question in English. e

'm not sure, but I will
try.

I don't think | can, but|
will try.

Textbook?2 has also facilitated learners with knowledge and
abilities on how to get things done through transactional texts. The
lessons on transactional text have addressed to fulfill the needs of
students’ communication in daily life involving the use of such
functions. This realized, for instance, on the lesson in chapter 11

expressing and asking about willingness.
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Picture 2. 7

c. Accomplish social functions through functional texts

Textbook1 has facilitated learners to accomplish social functions
through functional texts. This was evident from most of the lessons on
functional texts accentuating on the social function of each text types.
Moreover, the lessons required learners to produce functional text by
applying the knowledge they have acquired earlier.

TBL1 has required the learners to produce recount texts telling their

experiences, making a postcard, telling about their unforgettable
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experience, and writing a recount text telling their holiday trip. TB1
has provided in chapter X (When | was child) on page 142, in this

picture students telling their experiences.

Picture 1. 6

We will work in groups. We will play the
roles of the speakers in the conversations.
p:

Here are what we will do. First, we will listen and
repeat the conversations after the teacher, one by
3 o~ o one. Second, in the group, we will play the roles

(= K of the speakers. Third, we will correct each other’s
- 3 mistakes.
£15 S2o8
T
We will say the sentences loudly, clearly, and correctly. )

This is me when | was a baby. | was This is me and and this is Rani in Grade
three point four kilograms and fifty Vil. We were not close friends at that
two centimeters long. Now | am fifty time. We did not study together. We
kilograms and one hundred fifty never played together. Now we are
centimeters tall. | was bald. | had no best friends. We study together, play
hair. Now | have long hair. together, and cry together, too.

Narrative, on the other hand, Textbookl has also facilitated learners to
express the social functions of narrative. The lessons on narrative required
learners to re-write a narrative text using their own words and write a
narrative text by using their own imagination or by using the model of
existing stories. This was the evidence that the lesson on narrative has
assisted learners to acquire the social functions of narrative text, it has
provided in chapter XI (Yes we made it) on page 183. In this picture Udin

tell accident last night.
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o - - - - - - - -

< You look tired and sleepy. Why? )

| only slept for three hours last night. At ten, we heard a cry
from Mrs. Wayan’s home. She is our next-door neighbour.
She’s 70 years old and very weak. She lives alone. We went
there quickly, and we found her on the floor. She just fell.
She could not move her hands and her legs. At 10.30, my
parents and | took Mrs. Wayan to hospital. My father and
| satin the front seats. In the back seats, my mum was
holding Mrs. Wayan. In the emergency room, a doctor
examined her. Then he said Mrs. Wayan had to stay in
the hospital. When she was already in the ward, we went
home. It was 2 a.m.

N —— " - - - - - -

A careful analysis into the text will
show you that the experience consists
of five events.

Mrs. Wayan got an accident.

. Udin’s family came to Mrs. Wayan's home.
. Udin’s family took her to hospital.

Mrs. Wayan had to stay in the hospital.

. Udin’s family went home.

wnhwN=
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Descriptive text, based on the instrument of textbook evaluation, using

to give, identify, differentiate, offer, compliment, and criticize things,
people, and animals. Referring to the aforementioned explanation, TB1

has provided learners in such a way that gave them opportunity to

represent social functions in descriptive text. This seen on the lessons of

descriptive text that asked them to tell their own routine activities. This

lesson part of chapter VII on page 94.
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Picture 1. 8

We will learn to tell our routine activities, or
the activities that we do regularly.

] L

Here are what we will do. First, we will listen
and repeat after the teacher, sentence by
sentence. Second, in the group we will learn to
tell, not read, the routine activities. Finally, we
will do it in front of the class.

\
We will say the sentences loudly, clearly, and correctly. )

~N
My sister and | get up early every day. We make the
beds and clean the house. We also help mother to
prepare the breakfast for the family. But before that,
we never forget to do some exercise.

J

We are just like other people. We take care of our home.
When we get home, we do the housework ourselves.
We wash the dishes. We also clean the bathroom. We
water the plants too.

Textbook?2 has also facilitated students with the opportunity to
accomplish social functions through functional texts. Similar to that TB1,
the second textbook has also exposed three genres based on the
curriculum namely descriptive, recount, and narrative texts, in accordance
to the fulfilment aspect; TB2 has presented the previously mentioned
genres in eight chapters. In addition, it provided some production
activities involving the use of concepts that students gained beforehand.

Recount texts presented in the form of personal recount text in chapter
V11 as a sample on page 210. In this chapter, recount text have achieved

their social function that is telling personal experiences e.g. success story
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biography, unforgettable experience, and so on. This realized by
providing some production activities requiring students to create a recount
text telling students’ own experiences, those tasks have lead learners to

express their communication goals through recount texts.

Picture 2. 8

Quite similar to recount texts, narrative also lead students’ to
accomplish its social functions. This realized through presentation of
narrative texts almost in every chapter for example chapter 11 on page 58.
Since narrative texts employed to amuse or entertain readers, the tasks

have facilitated students to perform such functions. In this picture
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Picture 2. 9

Descriptive texts have also promoted their social purposes, that is to
give, identify, differentiate, offer, compliment, and criticized things,
people, and animals. They reflected almost in every chapter, as a sample
in chapter V1 this chapter provided students describe something

happening at present.

Picture 2. 10
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From the above explanation, it can be conclude that the Textbook1
and textbook2 have facilitated the accomplishment of social functions
through functional texts. This could be seen from the presentation of those
texts was accompanied by several production activities fulfilling the

needs of functional communication.

d. Development of Student’ Logical and Systematic Thinking Skills

Textbook1 has not facilitated learners’ clearly logical and
systematic thinking skills by providing explanation on how a text was
constructed. This realized by clarifying the generic structure of the
texts, TB1 provide students simple dialogues without any sample texts
show about those generic structures or how the texts constructed in the
form of descriptive, narrative, and recount texts.

On the other hand, Textbook?2 has fulfilled the criterion of
developing students’ systematic and logical thinking skills by learning
the generic structure of the texts, it was evident from this textbook that
each genre has presented and explained its generic structures. This
meant that the generic structures of the texts have explored entirely.
The explanation was follows.

Chapter VI and chapter V11 have explored the generic structure of
descriptive texts namely identification and description. The
explanations covered the identification used to introduce something

being describe and description that elaborated the characteristics. This



78

seen in a descriptive text entitled London (p.191) the fulfilment of the
generic structure of the texts promoted chronological and systematic

thinking skills.

Picture 2. 11

Similarly, narrative and recount text also explored their generic
structures explicitly. As being touched upon, narrative covered
orientation, complication, and resolution that presented in every
chapter. For instance, there was a narrative text entitled Diving in
Bunaken Island (p.216) in chapter V11 accompanied by explanation on

its generic structure.

Picture 2. 12
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In addition, such explanations provided in the lessons recount text
presented almost in every chapter. For example, there was a model
text of recount texts presented in chapter V11 telling the writer’s
experience met her/his idol Zaskia Adya Mecca (p.215). The text was
previously accompanied by some explanations on its generic structure

namely title (optional), orientation, list of events, and reorientation.

Picture 2. 13

In conclusion, TB1 has not facilitated students in this criterion
while TB2 has fulfilled the criterion of promoting students’ logical
and chronological thinking skills through generic structure of the
texts. The explanations were clear and explicit facilitating the

acquisition of such concepts.

e. Accurate and Appropriate Language used

In reference to the language used in each type of the input texts,

there were no significant grammatical mistakes found in both
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textbooks. Additionally, significant vocabulary mistakes not also found.
This meant both textbook have considered the use of accurate and
appropriate language in communicative context. By so doing, learners
exposed to the natural use of language in real-life communication

context.

3. Description of the Sub-aspect supporting learning materials

a. Up-to-date sources of materials

As Textbook1 published in 2016, some text were no longer
categorize as up-to-dated materials. This was because many of the
texts presented adopted from the references between 1985 until
2013. Although TB1 has created their own pictures, the references
taken from many textbooks in 1980° until the newest one in 2013
this source from a textbook Gusrayani has written entitled Teaching
English for young learners: Sebuah Telaah Konsep Mengajar
Bahasa Inggris Kepada Anak-Anak. Sumedang UP1 Kampus
Sumedang. As they have written many years ago, replace the text

sould with the new ones.
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Picture 1. 9
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Similar to the previous textbook, Textbook2 published in 2017.
This meant that it has been widely implemented for almost three
years. Since this textbook published a year after curriculum 2013 has
revised in 2017, the text must updated.

This was shown, in TB2 has downloaded all pictures in the same
year 2017 from many sources and websites, but TB2 has not
mentioned the pictures has released for many years ago before this
textbook, bibliography also were taken from many textbooks was
published in 1990° until 2010. As those pictures downloaded on July
2017 but those not categorized as up to-date sources, students would

not find it interesting anymore.
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Picture 2. 14

From the above explanation, it can be conclude that both
textbooks did not met the criterion of the up to-date materials. As
both of them published in 2017, the teaching and learning materials

should updated.

b. Relevance of the Learning Materials Toward Topic of the Chapters

It was evident in TB1 that all learning materials including texts,
tables, and pictures were relevant to the topic discussed. All model
texts were also in line with topic of the units. The pictures
accompanying the texts were relevant have facilitated learners’
comprehension, too. For instance, the lesson greeting card in chapter
V has provided learners with some pictures supporting the model

texts.
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to our notebooks and apply different decoration.

[We will look closely into some other greeting cards.
\

Here are what we will do. First, we will listen ~

carefully to our teacher reading the sentences on

the greeting cards. Second, we will repeat the

sentences after him/her. Then, we will copy them H [ o
e S
ST

(7

/ S
!

L We will say the sentences loudly, clearly, and correctly.

We will spell the words and use the punctuation marks
correctly.

Thanks for being
there through the
tears, laughters and |
dirty
diapers.

Happy Father’s Day !

Textbook?2 also contained learning materials that were relevant to
the topic being discuss. This could be seen from the model texts that
have fully met the criterion of relevance towards the topic of the units.
For instances, chapter 11 of textbook whose topic was discuss asking
and giving opinion presented texts on descriptive texts. Besides the
fulfillment of the text presented some pictures accompanying the texts
were also relevant to the topic being discuss. This could be seen in
every chapter for example chapter 11 Asking and giving opinion (p.35)
which was accompanied by some pictures 1 until 6, this lesson may

students discuss with their partner about those pictures.
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Picture 2. 15

In conclusion, both textbooks have met the criterion of relevance of
learning materials towards the topics. This seen from the presentation
of texts, tables, and pictures that were in line with the topic being

discussed.
C. Development of learners’ personal skills

In term of developing learners’ personal skills, TB1 has facilitated
learners to do so; this seen from the lesson self-assessment as well as
peer-assessment activities promoting learners’ ability in evaluating
their own and others’ strength and weakness in teaching learning
process. This could be seen from every chapter in the last page has

provide students to write journal what they have learned.
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Picture 1. 11

In our journal, every one of us will
handwrite our reflection on our
learning process. We will use English
or Bahasa Indonesia.

My Journal

| have just learnt to

The activities | like most were

The activities | found most difficult were

Textbook?2 also provide students to evaluate their personal skills

by doing assignment to review their knowledge about lesson.

Picture 2. 16
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In sum, both textbooks have fulfilled the criterion of developing
learners’ personal skills since there were tasks requiring students to

evaluate themselves and their peers.

d. Development of learners’ social skills

In terms of developing learners’ social skills, Textbookl has
promoted the values of cooperation, tolerance, anti-violence, and
promotion of gender equality.

The integration of the values of being cooperative in TB1 was
shown from the pair work and group work activities in each chapter.
These activities realized in comprehension as well as production
stage. For instance, leaners asked to solve some problems based on
the situation provided. This could found almost in every chapter, as a

sample from chapter I on page 12.
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Picture 1. 12

We will ask our teacher what he/she thinks about some
people and things in the classroom.

Here are what we will do. First, we will listen carefully

to the examples. Second, we will repeat the example after
him/her. Then, we will ask our teacher what he or she
thinks about some people and things in the dlassroom.

4
[We will say the sentences loudly, clearly, and correctié

\
1

2What do you think of our classroom? j H

'

i

i

' Ithink itis a bit dlr‘ty §
butitis blg and tidy. { :

What do you think of Sita?

| think shes smart, but she is
a bit talkative.

We will ask your classmates what they think about some
people and things in the classroom. We will ask our
teacher for help if we do not know the English words we
want to say.

A

Textbook?2 has facilitated the acquisition of cooperation,
tolerance, anti-violence values, and it has promoted gender equality.
The values of being cooperative promoted by providing pair work
and group work activities in each chapter. In this textbook, such
activities mostly given in practice and production level. This shown
in the lesson; every chapter has some dialogues and the lesson do
dialogues too. The researcher taken sample from chapter | on page

5.
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Picture 2. 17

e. Development of leaners’ academic skills

Textbook1 has integrated some principles of academic skills
leading to the ability to gain and use information, to solve problems,
and to make decisions with regard to a certain scientific work.

Textbook1 has promoted the ability of gaining and making use of
information in creating texts. For instance, leaners were required to
ask their friends about what they can and cannot do in English. This
activity may students to gain and use information, this shown in

chapter | on page 25.
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Picture 1. 13

Q Observing & Asking Questions 5

[ We will work in groups. We will write about three people ]

in our class. We will tell what they can and cannot do in
English, music, sports, housework, and others.

: £

Here are what we will do. First, we will study the
example carefully. Second, we will use the form
below to write down what the three people can do
and cannot do in the areas. Third, we will use the
data to write about each of them. We will handwrite
it or type it on a computer. Then, we will put our
works on the wall of the classroom. We will answer
questions from people who visit our works.

We will use a dictionary. We will spell the words and use the
punctuation marks correctly. While we are writing, we will
say the sentences loudly, clearly, and correctly. If we have any
problems, we will go to our teacher for help.

Areas /Flelds

- play flute

-sing -swim - fry eggs
English -run - cook rice
songs - not basket- |- fry banana

- sing folk

questions

-not ask
question

Textbook?2 also met this criterion by promoting the ability to gain
and use information, to solve problems, and to make decisions with
regard to a certain scientific work. With regard to the skill of gaining
and making use of given information, Textbook2 has also facilitated
learners to do so. For example, there was a task asking students to
write sentences based on the information and pictures. The

researcher has taken a sample activity in chapter 11 on page 50.
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Picture 1. 14

f.  Development of leaners’ vocational skills

Textbook1 has not provide learners well to develop their
vocational skills. This was because the model of text did not explore
their vocational skills, both textbooks there were no explicitly tasks
or assignment helped students.

Although, textbook1 has given lesson about zookeeper in chapter
V11 on page 91, it does not matter to develop their vocational skills
as zookeeper. This was because zookeeper profession in this picture
not use English in their work, TB1 just mention zookeepers’ routine

jobs.

Sample did not met the criteria learners’ vocational skills from TBI.
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Picture 1. 15

( We will tell what the zoo keepers do as their routines. )
)

P2
V

3 e 3 Here are what we will do. First, we will listen
- g and repeat after the teacher, sentence by
- : / : sentence. Second, in the group we will learn
to tell, not read, the zoo keepers’routine jobs.

. =4 4 :

£ie W
A}

Finally, we will do it in front of the class.

We will say the sentences loudly, clearly, and correctly. '

He feeds the animals every day. She prepares foods and drinks
for the animals every morning.

On the other hand, Textbook2 has provided learners to build their
vocational skills on page 240 listening section as a flight attendant,
but there was no lesson acted this profession. It can be conclude that
both textbooks did not met the criterion of the development learners’

vocational skills.

g. Appreciation on Cultural Diversity and Plural Society

In terms of facilitating leaners to appreciate cultural diversity as
well as plural society, Textbookl has not really appreciate in this
category. It was shown, for instance, characters on this textbook are

using uniform of Junior high school in Indonesia such pages also put
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the Indonesian flag. The researcher taken a sample from chapter X

on page 121.

Sample did not met the criteria culture and plural society from TB1.

Picture 1. 16

I think a mountain and
a hill are just the same.
Right?

Look! The horse and the
donkey look alike. But, the

horse is bigger than the No. Look! That one on the leftis a

donkey. The donkey is smaller mountain. And on the right is a hill.
than the horse, right? The mountain is higher than the hill.
The hill is lower than the mountain.

On my left hand | have cotton, on
my right hand | have stone. They Don't you think that there's
have the same size. | can feel that something wrong with the picture?
the cotton is much lighter than The helicopter is flying higher than
hestane; the plane.

Although this textbook given leaners on national plural society,
TBL1 does not fulfilled criteria of appreciate on cultural diversity. For
the reason, TB1 has not met the criterion by given any cross-cultural
understanding yet.

In terms of appreciating cultural diversity and pluralistic society,
Textbook?2 has promoted such attitudes. This seen from the lessons

and activities, it was shown by the texts and communicative events
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lead the students to appreciate cultural diversity and plural society
including cultural values as well as local, national and global
contents.

Textbook?2 has given students some activities about the culture
diversity. It shown, for instance, by a description about London city

on page 191.

Picture 2. 18

h. Appreciate on Local and National potential Aspects

With regard to the promotion of local and national potential
aspects, Textbookl has attempted to do so. This could be seen, for
example on page 78 in chapter VI there was mentioned kinds of
public transportation including Indonesia traditional public
transportation, and one of traditional transportation is Andong from

Yogyakarta which is local potential aspect in Jawa.
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Picture 1. 17

There are different kinds of public
transportation: buses, trains, ojeks, and
angkots. There are some traditional
transportation: becaks, bentors, andongs,
or delmans.

Our roads are not safe now. There are —
many people who cross the roads, but e
there are many people who drive very @
fast. There is little care, so there is very

much worry on our roads.

In big cities, there is much smoke from
the vehicles. You can say, there is much
air pollution. So, there are very few stars

in the sky there. There are a lot more
stars in small villages.

In many places, there are not many trees
any more, so there is too much water
during the rainy season, and too little

water during the dry season.

Additionally, Textbookl has also another page promoting national
potential aspects on page 108 in chapter VIII there is a dialogue
mention about traditional game Congklak.

Textbook?2 has also fulfilled the criteria. For instance, TB2 were
exposed many contents appreciate local and national potential aspects.
They mentioned some cities of Indonesia in their assignment, as a
sample Time for review on page 230; TB2 has given narrative text
about writers” holiday experiences. Another example, in chapter Il on
page 34 there was a dialogue about visited Kuta Beach, and page 35
there were some pictures tourist place in Indonesia such as Borobudur

temple, Monas and Kebun Raya Bogor.
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Picture 2. 19

In addition, Textbook?2 has also had another pages which aware
local and national potential aspects. In chapter VII almost whole of
the chapter discuss about holiday in Bali and on page 216 activity 6
exploring table discuss about Diving in Bunaken Island, and the other
narrative text on page 226 tell writers’ experience visited Borobudur

temple with her/his family.

I. Appreciate on Democratic values relevant to leaners’ socio-cultural

contexts

Concerning the incorporation of democratic values, both
Textbook1 and Textbook2 have met this category by providing tasks
that gave opportunity for learners to apply the principle in teaching

learning process. It was then realize by group work activities enabling
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learners to take parts in-group discussion and to contribute equally in
task completion.

In general, those textbooks have promoted group work activities in
all chapters by providing a section of “’Speaking in Groups'’ and
“Writing in Groups’’. Those activities promote learners actively
express and exchange their ideas as well as to appreciate others’ ideas
and opinions in groups.

In sum, both textbooks have fulfilled the criterion of promoting
democratic values through several activities that were relevant to the

Indonesian context.

Promoting Learners’ Nationality and Sense of Belonging to The

Country

Since, character in Textbookl using uniform school of Indonesia.
This textbook also put Indonesian flag in such pages. To promote
learners’ nationality and sense of belonging to the country,
textbook1 has attempted to incorporate local contents in its model
texts. It was, however, quite limited, as there were no Indonesian
narrative stories in the form of myth or legend found. It found that
the existing texts incorporated traditional things. For instance, the
dialogues about traditional transportation on page 78 and traditional
game on page 108. The researcher taken a sample from chapter

VIII.
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Picture 1. 18

CWhat are they doing?

Textbook?2 has also promoted the Indonesian democratic values,
cooperating with others through several tasks. Group and pair works
were the realization of such principles. This seen in an associating
activity 11 on page 6 until 7, there were some assignment doing in

groups work.
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Picture 2. 20

k. Specific Activities for Character Building

In general, Textbookl and Textbook?2 did not provide learners

with activities for character building.

I. Incorporation of Local Culture to Maintain Learners ldentity

In terms of the integration of local culture, Textbookl has
provided learners to appreciate their local identity. This shown from
the use of local characters reflected in each chapters; the characters
mostly used Indonesian names such as Udin, Beni, Edo, Lina, Siti

and Dayu. Indonesian cultures also promoted through content that
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mention traditional transportation and traditional game. These
strategies have maintained learners’ identity as well as appreciation
towards their own culture.

Textbook?2, on the other hand, has not really promoted the local
aspects. Although there were also Indonesian characters, e.g. Dewi,
Sinta, Cecep, Rudi, and so on, the pictures presented in this textbook
mostly showed native speakers or Western people. The cover of
textbook using Western people, also the pictures of people doing
everyday activities were not in Indonesian style.

In conclusion, Textbookl has promoted locality aspects that
aimed at maintaining leaners’ self-identity. On the contrary,
Textbook?2 has not attempted to do so since the depiction of Western

people dominated the graphic presentation of Textbook2.

Incorporation of Target Culture to introduce the culture English

speaking country

Textbook1 has not really helped to promote target cultures to
introduce the culture of English speaking countries. It was because
TB1 did not have any contents met the criteria to introduce the
culture English speaking

On the other hand, Textbook2 has promoted the target culture
because there were many pictures of Western people especially for

covers book those coming from English speaking countries as
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presented in several chapters. In addition, there were some
activities introduce English as a target culture. For instance, a
narrative text about London (p.191), Activity 13 (p.219) in this page
there were some pictures and sentences about kinds of weather one
of that is snow that that is Western weather, and the last Activity 2
(p.256) in this part TB2 may learners to classify size, shape,
city/origin, and so on. The researcher taken a sample from chapter

VI on page 219.




101

n. Incorporation of international culture to raise learners’ awareness

toward diversity of English users

Textbook1 did not specifically provide learners with knowledge
and understanding of diversity of English learners by exposing
international cultures. Besides, there were no specific tasks leading to
the incorporation of such concept in this textbook.

Although Textbook2 has promoted such things about English
culture. Unfortunately, this textbook has not really helped students in
this criterion. There were no tasks leading to the incorporation of
international culture to raise learners’ awareness towards diversity of

English users

4. Description of the Sub-aspect of Language Appropriateness

a. Relevance towards Learners’ Cognitive Development

In general, the language of instruction used in Textbook1 has
been understandable and clear. The language of instruction used
mostly simple sentences and complex sentences. Those instructions
were broken down into two or three sentences. By so doing, learners
would find it easier to comprehend the main points of what being
instructed. In addition, they would much be easier to accomplish the
tasks, as they have understood the way to do so in a systematic

manner.
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Those could be seen, for example, on an instruction for collecting

information stage provided in chapter 111 on page 37.

Picture 1. 19

- N

1. We have 2 tests tomorrow, English and IPS.
You should not go to the game. You should study for the tests.

2. ldon’t know the meaning of row”.
You should look it up in the dictionary yourself. You should not
depend on others all the time.

3. lwillgo out, butit’s very cloudy now.

4. | think I'm catching a cold.

5. Some students leave litter on their desks.

Similar to that of Textbook1, the language of instruction used in
Textbook?2 was also simple, clear, and understandable. The instructions
were also broken down into two or sentences. This intended to facilitate
students’ understanding toward the instruction, as they would find it
easier to follow what instructed systematically. Students would therefore
find it easy to accomplish the task since they have already understood the
instruction easily.

For example, there was an instruction to find the verbs in chapter VI

on page 199.
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Picture 2. 22

b. Relevance towards Learners’ emotional stage

With regard to this criterion, Textbook1 has provided learners
with language within their emotional stage. This reflected on the
topics being discussed in the book. The topics covered in every
chapter, for example on page 69 in chapter V there were some

greeting cards.
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&) roomms )

Assodiating

_____________________________

*ppy Mother’s Day!
Dear Mom, .
| wnsh your days be blessed
Qo ﬂf‘% ¥
Love you so much.
L 4
L 4

My Dear Teacher,

I found discipline, guidance,
friendship, and love, all at once
in one person — that is you!

Happy teacher’s day!
Wish you all the best.

________________________________________

Dear Aunty Melvin,

Congratulations
for the mew baby!
I cannot wait

to play football

with hima!

Your nephew,
Kiki

_______________________________________

Textbook?2 has also employed language within the learners’

e
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emotional phase. The topics presented in this textbook have reflected

the use of this principle. They included in chapter V on page 141

which have same topic with TB1 Greeting Card, there was in

activity 13.
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Picture 2. 23

In sum, both textbooks have employed language within their
emotional phase. This reflected from the selection of the topics as

well as the tasks provided in each textbook.

c. Messages Readability

Textbookl and Textbook2 used language within students’

proficiency and easily understood by learners. Most of explanation
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on these textbooks brief and clear making it easier for learners to
comprehend the texts. This also supported by the topic selection that
was familiar and related to learners’ daily life. These previously
mentioned strategies have facilitated the message be easily

understood by learners.

d. Grammatical Accuracy

The language and message presented in both Textbook1 and
Textbook?2 were correct in terms of English grammar. There were no
significant error found since some experts have reviewed both

textbooks.

e. Real-life language use

Textbook1 has provided learners with authentic language use as
reflected on its instructions. The instructions were simple, clear and
understandable in both comprehension and production level. This
seen in every chapter Textbookl used dialogue style almost all of the
pages and the tasks.

Textbook2 has also employed a real-life language used. This
could be seen on its instructions, this was realized in both
comprehension and production stage.

From the above explanation, it could be conclude that both
textbooks employed real-life language use in their tasks, which was

relevant to their development stage.



f. Coherence and unity of materials presented in each chapter

It was evident that Textbook1 has fulfilled the criterion of

coherence and unity of the materials in each chapter. Materials in
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this sense refer to transactional, interpersonal, and functional text in

each chapter. The coherence and unity could be seen, for example, in

chapter V11 whose section is observing and asking questions about

z00, there was a picture zoo and their animals.

Picture 1. 21

Observing & Asking Questions :

Elephants are the heaviest land
animals. They are also intelligent
and have good memories. Most
of them live in Africa and Asia, such
as in Lampung, Indonesia. They
use their long trunks almost like an
arm, to put food and water in their
mouths. They eat grass and plants.

from The Littie Anis dicd

Tigers are the biggest of all cats.
They live in the grasslands and
forests. Their stripped coat gives
them good camouflage when they
hunt. They love meat to eat.

Adopted from The Little Animal Encrclopedia)

Bears have thick fur coats to
protect them from the cold. Most
of them live in northern parts

of the world. They are large and
powerful. They have a good sense
of smell. Some of them eat meat,
and some of them eat honey. In
winter, some bears find a snug
place to hibernate.

Monkeys are clever mammals
that can solve problems and hold
things in their hands. They live in
groups called troops. Monkey eat
plants, birds’ eggs, small animals,
and insects. Most of them live in
the forest.

from The Littie Ank

R P

from The Littie Animai & did)

- =
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With regard to this criterion, Textbook2 has also met the criterion
of coherence and unity in each chapter. This could be seen, for
instance, in chapter V11 on page 206 of this textbook. This chapter
has a topic of “'my holiday in Bali’’ whose materials were about

holiday, this stage using expressing something happened in the past.

Picture 2. 24

In short, Textbook1 and textbook?2 have fully met the criterion of
coherence and unity of materials presented in each chapter since the

materials were relevant to the topic being discuss.
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g. Coherence and unity of materials presented among chapters

Textbook1 did not have coherence and unity among chapters
since the topics varied considerably. The topics included, listen in
chronological order from chapter I to XIII. Similarly, Textbook2 did

not have coherence and unity among topics.

h. Sequence of materials

In terms of the sequence of materials, Textbookl has fulfilled the
criterion of easy to complex sequencing. In other words, the
materials presented from the less demanding to the demanding ones.
The materials in the first chapter TB1 was put simple text, about
paying attention to others using simple sentences. The second
chapter was took materials to state that students can or will to do
something using modals can and will as interrogative sentences, in
third chapter may learners to give suggestion and to state rules and
obligations using should and must.

Correspondingly, textbook2 had a good way of sequencing
materials. The materials have sequenced from the simple to complex
ones. This could be seen from the arrangement of the genre of text in
this textbook. This textbook has also put paying attention in the first
chapter using simple sentences to get attention, the second chapter

was discussed asking and giving opinion in this chapter provide
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learners to make and use interrogative sentence, and third chapter
express and respond to (obligation, prohibition, suggestion).

The above explanation indicated that textbookl1 and Textbook2
have fulfilled the criterion of materials sequencing. This was because
the genre of the text has been sequencing from less demanding to

more demanding ones.

i. Coverage of four skills: Listening

Textbook1 has generally provided appropriate listening tasks in
each unit. There, listening was presented through “’Listening’’
section. Listening tasks, serving as an input, offered different spoken
text for learners in the form of dialogues and monologues. Though
providing input in each chapter, listening tasks mostly spoken by the
teacher. It therefore did not provide listening tasks in the form of
recording or video. This was not interesting and appealing for the
learners as it did not portray the real characters in each dialogue. In
addition, the conversation would not be authentic since the teacher
only spoke it.

On the other hand, Textbook?2 has provided with recordings in
each chapter as an input for listening activities. The recordings
provided them with authentic use of language in everyday
conversation spoken by different people. This could be seen in

chapter I, for instance. There were four listening tasks having
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different purposes. In the first task (p.3), there was a gap-filling task
followed by eight comprehension questions. In the second task (p.8),
the task was ordered the dialogue. The third (p.9), the task was
multiple choices by listening dialogue recording. The fourth (p.14)
the task was also gap-filling task of certain functions.

In short, Textbook1 and Textbook2 have met the criterion of the
coverage of listening tasks since both of them have exposed students

with sufficient listening activities in each chapter.

j. Coverage of four skills: Speaking

Textbook1 has provided learners with various speaking task to
provide them with the opportunity to practice speaking. Speaking
tasks were given in a section of “’Speaking in Groups’’ and
“’Speaking in independently’” allowing them to work in groups, in
pairs as well as individually during teaching and learning process. In
both section, speaking tasks were in the form of completing, acting
out, and makin a dialogue based on the situation provided. The
explanation for each section was as follows, there was a sample from

TB1 on page 9.
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Picture 1. 22

of something.
J L

We will play theroles of the students and the teacher in the
conversations to tell and ask what we or other people think

Here are what we will do. First, we will listen
carefully to our teacher reading the conversation.
Second, we will repeat the conversation after
him/her, sentence by sentence. Then, in groups
we will play the roles of the speakers in the
conversation.

T
We will say the sentences loudly, clearly, and correctly. )

Guys, | think Udin will
like this notebook.

Udin, do you
think Edo is
angry with

What? | don’t think so. Udin
doesn't like bright colours.

I don't think so.
Look, he’s smiling.

Textbook?2 has also provided learners with opportunity to learn
and to practice speaking. In each chapter, there was a lesson about
transactional and interpersonal communication. Besides, functional
communication in the form of monologue was taught. Following the
listening tasks in each chapter, there were some model conversations

provided. There was a sample on the first chapter on page 4.
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Picture 2. 25

The above explanation showed that Textbookl and Textbook2
have fulfilled the criterion of providing appropriate speaking tasks

that gave opportunity for students to improve their speaking ability.

k. Coverage of four skills: Reading

In general, Textbookl has exposed learners with sufficient input
in descriptive, recount, and narrative texts. Different with two

previously mentioned skills above, Textbook2 has not had specific
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reading sections served as a model text. This statement supported,
almost in every chapter not put reading sections or activities that
provided learners reading skill.

On the other hand, Textbook2 has exposed learners with several
texts for reading skill. This could be seen from first chapter until the
last chapter there were put some model reading texts. For instance,
the first chapter on page 25, in this page there was a poem entitled

Fable (p.25) by Ralph Waldo Emerson.

Picture 2. 26

In conclusion, textbook1 has not fulfilled the criterion yet and

Textbook?2 has provided learners with sufficient and appropriate
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reading texts providing them inputs to create a written text on certain

genre.

I.  Coverage of four skills: Writing

Similar to that of listening and speaking, Textbook1 has also had
special section for writing namely my journal. This activity was did

in last page in each chapter.

Picture 1. 23

In our journal, every one of us will
handwrite our reflection on our
learning process. We will use English
or Bahasa Indonesia.

My Journal

| have just learnt to

The activities | like most were

The activities | found most difficult were

What | need to do better is/are

Textbook?2 had also part of writing tasks that helped leaners to

improve their writing skill. This part could be found in each chapter of
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Textbook2. In this part, some writing exercise provided from guided to
free production ones. By so doing, learners given opportunity to apply
what they have learned previously. This could be seen on page 10 in the

first chapter.

Picture 2. 27

The above explanation showed that both textbooks have fully met
the criterion providing appropriate and sufficient reading tasks allowing

students to get language input and exposure.
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m. Coverage of other language aspects: Vocabulary, grammar, and

pronunciation

Textbooklgenerally did not have a good coverage of vocabulary,
grammar, and pronunciation. It has only met the criterion of the
coverage of vocabulary and grammar since Textbook1 did not really
pay attention to providing sufficient pronunciation tasks.

Textbook1 has not explained grammar explicitly in every
chapter, main of this textbook exercise through dialogues and
monologues. There was a grammar explanation on certain page.
Writing and reading activities were limited, although the textbook
has provided students to learn vocabulary.

On the contrary, Textbookl has met the criterion of the coverage
of vocabulary, grammar and pronunciation. Textbook2 had a good
vocabulary activity namely Vocabulary List, textbook give the
instruction to read and memorize some words which related with the
topic of chapter.

In terms of grammar and pronunciation, Textbook?2 has also
given a wide variety of grammatical tasks and activities. The
grammar activities involved choosing the correct form of verbs,
changing the correct form of verbs, filling the gap and so on. In
addition, this textbook has a focused on pronunciation lesson given

in each chapter. Some recording supported this in each lesson. This
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could be seen on page 14, 19, 30 the samples pictures down below

on page 14.

Picture 2. 28

In short, Textbook1 has not fully met the criterion of language
aspects in the area of vocabulary grammar, and pronunciation.
Besides, Textbook2 has fully met the criterion by providing students

to improve their vocabulary, grammar and pronunciation abilities.
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5. Description of the Sub-aspect of Language Appropriateness

a. Presentation of materials in the form of texts, communicative acts,

symbols, and illustrations

With regard to this criterion, textbookl and Textbook2 have
presented the materials in the form of texts, communicative acts,
symbols, and illustrations. Following genre-based and
communicative approach, each chapter has covered three kinds of
text namely transactional, interpersonal, and functional texts
accompanied by some comprehension questions. Following the texts,
there were some explanations on generic structures and linguistic
features of the text. To reinforce learners’ understanding, activities
on four skills, grammar, vocabulary, and pronunciation were given.
Ilustrations were then provided to support learners’ understanding

towards materials presented.

b. Balance among chapter

The materials presented in Textbook1 and Textbook2 have been
made balance in each chapter. The model texts were presented in the
form of transactional, interpersonal, and functional texts. as the book
followed genre-based and communicative approach, communicative
activities leading to the production of the text were also offered.
These activities strengthened learners’ understanding towards three

kinds of text previously mentioned.



120

6. Description of the Sub-aspect of Teaching and Learning technique

a. Interaction among Learners and their peers as well as Learners and

teacher

Textbook1 has facilitated interaction between learners and their
classmates as well as their teachers in English. This was accentuated
form the activities and their instructions in each chapter. For
instance, there was a task of this textbook in first chapter collecting
information (p.8), in this section learner doing role-play as students

and teacher this activity in a group with their peers.

Picture 1. 24

We will play the roles of the students and the teachers
in the conversations to get other people’s attention.

Here are what we will do. First, our teacher

will ask what the teacher and the students

In the conversations on page 4-7 say to get
others’ attention. We will listen to the questions
carefully. Second, we will state what the teacher DN /
and the students say to get attention. Finally, in L owy )
groups we wil do the same activity. We will take 2 * S
turns asking and answering questions. 5 s

7
[We will say the sentences loudly, clearly, and correctly.

Textbook?2 has also facilitated the students to have interactions
witth their classmates as well as their teachers. This could be seen,
from the pair and group work tasks provided in each chapter. The

explanation was as follows. For example, in the first chapter
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communicating (p.18), Textbook2 has had same activity with

Textbookl.

Picture 2. 29

From the above explanation, it can be conclude that oth textbooks
have facilitated learners to have interactions wih their peers,

teachers, and whole class activities.

b. Communicative activities in oral and written form

Textbookl has generally provided leaners with activities that

developed their initiative, creativity and critical thinking in the form
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of oral and written modes. In written modes, there were three kinds
of text presented in Textbookl namely descriptive, recount and
narrative. In spoken modes, there were also three kinds of text
exposed to students. These included transactional, interpersonal, and
functional texts.

Each chapter in Textbook1 has provided some activities to
provide students with communicative activities that were relevant to
the on-going communicative context. This was realized by speaking
and writing tasks leading to the production stage. The tasks were
designed in such a way that provided learners with opportunity to
practice some language aspects they have learned.

In relation to this criterion, Textbook2 has promoted initiative,
creativity, and critical thinking of the learners through presenting
spoken and written activities. Similar to that of Textbookl, there
were three genres presented in Textbook2 namely descriptive,
recount and narrative. In relation to the spoken modes, there were
also three kinds of texts presented namely transactional,
interpersonal and functional texts.

The above facts illustrated that both textbooks have facilitated
students with communicative tasks leading to the development of
their initiative, creativity, and critical thinking in the form of oral and

written modes.
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c. Autonomous Learning Activities

In general, Textbookl and Textbook?2 have provided learners
with activities to be autonomous learners. It was evident from the
provision of clear instructions of the tasks, clear explanation on the

topics. These explanations were supported with appropriate tasks and

materials.

d. Guidance to know Learners’ achievement and lacks in teaching

learning

Textbookl and Textbook2 have fully met the criterion of
guiding learners to know their lacks or success in teaching learning
process. This was because both of textbooks were had self-reflection
or self-assessment activities presented in this textbook. The

researcher was took a sample for TB1 on page 32 and TB2 on page

64 as follows:
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Picture 1. 25

In our journal, every one of us will
handwrite our reflection on our
learning process. We will use English
or Bahasa Indonesia.

My Journal

| have just learnt to

The activities | like most were

The activities | found most difficult were

What | need to do better is/are
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Picture 2. 30

In conclusion, Textbookl and Textbook?2 have fully met the
criterion of guiding learners to know their lacks and success in

teaching learning process.

7. Description of the Sub-aspect of Presentation coverage

a. Preface

Textbook1 had a preface, which provided some asic information
with regard to the curricula used as a guideline, the theory used as an

underlying concept to develop the book, and competencies targeted
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by the writers achieved by learners. With regard to the curriculum,
Textbook1 used 2013 curriculum revised edition in 2017 was
employed, Textbookl was aimed at developing learners’ linguistic,
socio-linguistic, socio-cultural, strategic, and discourse competence.
By so doing, learners were expected to achieve functional literacy
competence aiming at understanding and using language in the level
of survival.

Textbook?2 had also preface give some information for the
readers. They could find information about the underlying concept
used in textbook. There was also some information about each
section provided in Textbook2. The writers also provided an
opportunity to give feedback with regard to this textbook through an
email address provided. This could be a good way to do several
revisions toward the improvement of the book as the writer got

feedback from people using and adapting this textbook.

b. Table of content

Textbookl had a table of content providing learners with the
information of chapter and topic of the textbook. This feature helped
learners to find them easily. Table of content in Textbooklcontained
the information of page number of preface, table of contents, chapter
I:it’s English time!, chapter 11: We can do it, and we will do it,

chapter 111: We know what to do, etc.



d.

€.

127

There was a table of content provided in Textbook2 as well.
This gave information with regard to the chapter, sub chapter, and
topic of textbook2. In this textbook, table of content presented
information on preface, map of the book, list of contents, chapter I:
Pay Attention, Please, chapter 11: What is your opinion? , chapter

I11: You must go to school, etc.

Introduction

Textbook1 had no introduction section to explain the
organization and the map of the book. In contrast, Textbook2 had an
introductory part named ‘’Book Features’’. This section provided
students with a detailed information on the contents of the book.
More specifically, this offered information related to the activities
and topics, text, listening, speaking, reading, and writing. Each

column contained brief information on aspect being taught.

Learning loads

In general, Textbookl and Textbook2 have provided learners with
sufficient learning loads providing learners with face-to-face

activities, exercises, as well as independent activities

References

Textbookl has include some identities on its texts and pictures

meaning that it has acknowledged the sources with they were all
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taken. There were several sources used as references in this book
namely, book (Understanding and Using English Grammar),
website (The future of English. The British Council), and the laws of
republic Indonesia (Undang-undang Republik Indonesia Nomor 20
tahun 2003). The sources mentioned below the text along with its
publication date and retrieval date.

Textbook?2 has also incorporated some sources accompanying its
texts in the form of bibliography. The sources in this book,
dictionary (Longman dictionary of contemporary English), book
(Cepat Mahir English Conversation), laws of the republic Indonesia

(Permendiknas Nomor 68 Tahun 2013), and the websites.

f. Summary

Both Textbook1 and Textbook2 did not provide learners with
summary in the end of each chapter, which presented main points of

each lesson being taught.

g. Reflection

Textbookl and Textbook2 have provided leaners with some
kinds of activities in the form of self-reflection using checklist on
Textbookl and write journal to reflect their learning process on the
last page in each chapter and other assessment to review their

knowledge.
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h. Glossary

Textbook1 has not had any glossary to explain some important
words listed in alphabetical order on the other hand, Textbook2 has a

glossary explain some words and the form of tenses.

i. Bibliography

Textbookl had the Daftar Pustaka as reference of this textbook,
different with bibliography form. It means Textbookl has not had
bibliography. Besides, Textbook?2 has fully met this criterion had a

bibliography which contained a list of sources used as reference.

j. Index

Textbook1 has not had an index or any glossary, which
contained useful vocabularies. Textbook2 on the other hand, had an

index in the form of glossary containing such information.



