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CHAPTER IV

FINDINGS AND DISCUSSION

A. Findings

This study aims to analyze how is English skills assessment for the

seventh grade English book entitled 'English For Nusantara' based on the

Merdeka Curriculum. The findings of this study are presented in two stages,

namely findings and discussion. The research subjects presented the results of

the research from diagnostic assessment, formative assessment, and

summative assessment on four skills (reading, listening, speaking, and writing)

on the material in the English For Nusantara book. The material in the seventh

grade English book ‘English For Nusantara’ consists of five chapters and one

introduction, namely: a) Chapter 0 (The Beginning), b) Chapter I (About Me),

c) Chapter II (Culinary and Me), d) Chapter III (Home Sweet Home), e)

Chapter IV (My School Activities), f) Chapter V (This is My School).

English skills assessment for the seventh grade of English book

“English For Nusantara” based on Merdeka Curriculum :

1. Diagnostic Assessment

Yulianto (2022) said that diagnostic assessment means investigating,

reviewing, searching for and investigating the causes of students failure in

learning. Diagnostic assessment in the Merdeka Curriculum is an activity

carried out by teachers before conducting learning. Diagnostic assessment

are divided into two, namely: cognitive diagnostic assessment and
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non-cognitive diagnostic assessment. Cognitive diagnostic assessment can

be carried out every day at the beginning of learning when the teacher

will introduce a new topic, at the end of learning when the teacher has

finished explaining the topic, and during the semester or every week,

month or quarter while non-cognitive diagnostic assessment is conducted

for the purpose of measuring the psychological and emotional aspects of

student before the start of learning.

A. Reading

Figure 4.1: The example of reading diagnostic assessment in chapter I
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In chapter one, the teacher assesses the students’ initial abilities by

reading aloud expressions of asking and giving information about

someone’s identity. At this stage, the teacher could see how far the

students’ abilities are in their reading skills. After reading some of the

expressions that have been written in the column, students are expected to

be able to use and practice them when they want to introduce their

identity.

Figure 4.2: The example of reading diagnostic assessment in chapter II
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In chapter two, the teacher assesses the students’ initial abilities by

reading conversation of two people that is talking about their favorite

food and drinks. At this stage, the teacher could see how far the students’

abilities are in their reading skills. After reading the conversation,

students are expected to express their favorite food and drinks to their

peers. Students are also expected to be able to express the taste and

texture of the food or drink they eat. At this assessment stage, teachers

can also strengthen students' vocabulary.

Figure 4.3: The example of reading diagnostic assessment in chapter II

Still in chapter two, the teacher asks students to work together with their

classmates to read the text above and practice mind mapping on what they
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have read. After reading the explanatory text about the food ‘Pecel’,

students are expected to be able to make a mind map about the food. They

are expected to be able to mention the origin of the food, the ingredients,

the taste of the food, and the dressing of the food.

B. Listening

Figure 4.4: The example of listening diagnostic assessment in chapter 0

In chapter zero, the teacher assesses the students’ initial abilities by

listening audio of cardinal numbers and ordinal numbers. At this stage,

the teacher could see how far the students’ abilities are in their listening

skills. After listen the numbers, students are expected to understand and
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pronunce the numbers correctly. At this assessment stage, teachers can

also strengthen students' vocabulary.

Figure 4.5: The example of listening diagnostic assessment in chapter 0

In chapter zero, the teacher assesses the students’ initial abilities by

listening audio of days in a week. At this stage, the teacher could see how

far the students’ abilities are in their listening skills. After listen the

various of days, students are expected to understand and pronunce the

days correctly. At this assessment stage, teachers can also strengthen

students' vocabulary.
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Figure 4.6: The example of listening diagnostic assessment in chapter 0

In chapter zero, the teacher assesses the students’ initial abilities by

listening audio of months in a year. At this stage, the teacher could see

how far the students’ abilities are in their listening skills. After listen the

months of the year, students are expected to understand and pronunce the

months correctly. At this assessment stage, teachers can also strengthen

students' vocabulary.



44

Figure 4.7: The example of listening diagnostic assessment in chapter 0

Still at chapter zero, the teacher assesses the students’ initial abilities by

listening audio of family members. At this stage, the teacher could see

how far the students’ abilities are in their listening skills. After listen the

family members, students are expected to understand and pronunce the

family members correctly. At this assessment stage, teachers can also

strengthen students' vocabulary.
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Figure 4.8: The example of listening diagnostic assessment in chapter 0

Last in chapter zero, the teacher assesses the students’ initial abilities by

listening audio of colors. At this stage, the teacher could see how far the

students’ abilities are in their listening skills. After listen the colors,

students are expected to understand and pronunce the colors correctly. At

this assessment stage, teachers can also strengthen students' vocabulary.
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Figure 4.9: The example of listening diagnostic assessment in chapter I

In chapter one, the teacher assesses the students’ initial abilities by

listening audio about a boy is introducing himself. At this stage, the

teacher could see how far the students’ abilities are in their listening skills.

After listen a boy introduction, students are expected to be able to use and

practice them when they want to introduce their identity.
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Figure 4.10: The example of listening diagnostic assessment in chapter IV

In chapter four, the teacher assesses the students’ initial abilities by

listening names of class subjects in the audio. At this stage, the teacher

could see how far the students’ abilities are in their listening skills. After

listen the audio of class subjects, students are expected to be able to write

down what they have heard.
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C. Speaking

Figure 4.11: The example of speaking diagnostic assessment in chapter II

In chapter two, the teacher assesses the students’ initial abilities by

speaking some kinds of food with their textures and tastes. At this stage,

the teacher could see how far the students’ abilities are in their speaking

skills. After listening to the audio, students are expected to be able to

repeat the sentences they have heard in the audio provided.
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Figure 4.12: The example of speaking diagnostic assessment in chapter

III

In chapter three, the teacher assesses the students’ initial abilities by

speaking say anything what students know. At this stage, the teacher

could see how far the students’ abilities are in their speaking skills. After

examine the picture, students are expected to be able to speak what they

know about the stuffs in the picture.
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Figure 4.13: The example of speaking diagnostic assessment in chapter

III

Still in chapter three, the teacher assesses the students’ initial abilities by

speaking say anything what students know. At this stage, the teacher

could see how far the students’ abilities are in their speaking skills. After

examine the picture, students are expected to be able to speak what they

know about the stuffs in the picture.
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Figure 4.14: The example of speaking diagnostic assessment in chapter

IV

In chapter four, the teacher assesses the students’ initial abilities by

speaking say anything what students know. At this stage, the teacher

could see how far the students’ abilities are in their speaking skills. After

examine the picture, students are expected to be able to speak what they

know about the stuffs in the picture.
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Figure 4.15: The example of speaking diagnostic assessment in chapter V

In chapter five, the teacher assesses the students’ initial abilities by

speaking say anything what students know. At this stage, the teacher

could see how far the students’ abilities are in their speaking skills. After

examine the picture, students are expected to be able to speak what they

know and see about the stuffs in the picture.
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Figure 4.16: The example of speaking diagnostic assessment in chapter V

Still in chapter five, the teacher assesses the students’ initial abilities by

speaking say anything what students know. At this stage, the teacher

could see how far the students’ abilities are in their speaking skills. After

examine the picture, students are expected to be able to speak what they

know and see about the stuffs in the picture.
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D. Writing

Figure 4.17: The example of writing diagnostic assessment in chapter I

In chapter one, the teacher assesses the students’ initial abilities by

writing anything what students know. At this stage, the teacher could see

how far the students’ abilities are in their writing skills. After examine the

picture, students are expected to be able to write what students usually say

when introducing themselves.
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Figure 4.18: The example of writing diagnostic assessment in chapter II

In chapter two, the teacher assesses the students’ initial abilities by

writing the kinds of food and drinks. At this stage, the teacher could see

how far the students’ abilities are in their writing skills. After examine the

pictures, students are expected to be able to write the kind of food and

drinks based on the picture above.
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2. Formative Assessment

Formative assessment aims to monitor and improve the learning process

and assess the achievement of learning objectives. This assessment can be

done at the beginning of learning and throughout the learning process. For

students, formative assessment is to help students examine their strengths

and developments. While for teachers and schools, this assessment is

intended to provide information about the challenges that students will

face in project processing learning so that they could be given qualified

support. This assessment can be given by teachers, peers or oneself as

stated by Yulianto (2022).

A. Reading

Figure 4.19a
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Figure 4.19b: The example of reading formative assessment in chapter I

In chapter one, the teacher assesses and monitoring the students’

achievement of learning objectives by reading the text about people’s

hobbies. At this stage, the teacher could see how far the students’ abilities

are in their reading skills. After read the text, students are expected to be

able to complete the worksheet and answer the questions.
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Figure 4.20: The example of reading formative assessment in chapter II

In chapter two, the teacher assesses and monitoring the students’

achievement of learning objectives by reading the text about Galang’s

favorite snack. At this stage, the teacher could see how far the students’

abilities are in their reading skills. After read the text, students are

expected to be able to answer the questions.
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Figure 4.21: The example of reading formative assessment in chapter III

In chapter three, the teacher assesses and monitoring the students’

achievement of learning objectives by reading the text about house chores.

At this stage, the teacher could see how far the students’ abilities are in

their reading skills. After read the text, students are expected to be able to

complete the sentences based on the text above.
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Figure 4.22: The example of reading formative assessment in chapter IV

In chapter four, the teacher assesses and monitoring the students’

achievement of learning objectives by reading the text about Ibu Ayu’s

Online Classroom. At this stage, the teacher could see how far the

students’ abilities are in their reading skills. After read the text, students

are expected to be able to answer the questions based on the text.
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Figure 4.23: The example of reading formative assessment in chapter V

In chapter five, the teacher assesses and monitoring the students’

achievement of learning objectives by reading the text about ‘SMP
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Merdeka Basketball Club’. At this stage, the teacher could see how far the

students’ abilities are in their reading skills. After read the text, students

are expected to be able to answer the questions based on the text.

B. Listening

Figure 4.24: The example of listening formative assessment in chapter I

In chapter one, the teacher assesses and monitoring the students’

achievement of learning objectives by listening the audio that talking

about their hobbies. At this stage, the teacher could see how far the

students’ abilities are in their listening skills. After listen the audio,

students are expected to be able to write what they have heard.
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Figure 4.25: The example of listening formative assessment in chapter II

In chapter two, the teacher assesses and monitoring the students’

achievement of learning objectives by listening the audio that talking

about food and drinks. At this stage, the teacher could see how far the

students’ abilities are in their listening skills. After listen the audio,

students are expected to be able to circle the words that are not on

Monita’s dining table.



64

Figure 4.26: The example of listening formative assessment in chapter IV

In chapter four, the teacher assesses and monitoring the students’

achievement of learning objectives by listening the audio that talking

about class schedule. At this stage, the teacher could see how far the

students’ abilities are in their listening skills. After listen the audio,

students are expected to be able to answer the questions.

Figure 4.27: The example of listening formative assessment in chapter V
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In chapter five, the teacher assesses and monitoring the students’

achievement of learning objectives by listening the audio that talking

about giving directions. At this stage, the teacher could see how far the

students’ abilities are in their listening skills. After listen the audio,

students are expected to be able to complete the paragraph.

C. Speaking

Figure 4.28: The example of speaking formative assessment in chapter I

In chapter one, the teacher assesses and monitoring the students’

achievement of learning objectives by saying the expression of greetings.
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At this stage, the teacher could see how far the students’ abilities are in

their speaking skills. After speaks, students are expected to be able to

practice the expression with their peers.

Figure 4.29: The example of speaking formative assessment in chapter II

In chapter two, the teacher assesses and monitoring the students’

achievement of learning objectives by practice the conversation. At this

stage, the teacher could see how far the students’ abilities are in their
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speaking skills. After listen the audio, students are expected to be able to

practice the conversation with their peers.

Figure 4.30: The example of speaking formative assessment in chapter III

In chapter three, the teacher assesses and monitoring the students’

achievement of learning objectives by draw things in their favorite room

and then describe it. At this stage, the teacher could see how far the

students’ abilities are in their speaking skills. After draws, students are

expected to be able to practice their speaking skills with their worksheet.
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Figure 4.31: The example of speaking formative assessment in chapter IV

In chapter four, the teacher assesses and monitoring the students’

achievement of learning objectives by make a dialogue based on the class

schedules. At this stage, the teacher could see how far the students’

abilities are in their speaking skills. After make a dialogue, students are

expected to be able to practice their speaking skills with their worksheet.
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Figure 4.32: The example of speaking formative assessment in chapter V
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In chapter five, the teacher assesses and monitoring the students’

achievement of learning objectives by school map to ask and giving

directions. At this stage, the teacher could see how far the students’

abilities are in their speaking skills. After understand the directions,

students are expected to be able to practice their speaking skills with ask

and giving directions.

D. Writing

Figure 4.33a

In chapter one, the teacher assesses and monitoring the students’

achievement of learning objectives by planning and brainstorming.
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Figure 4.33b: The example of writing formative assessment in chapter I

At this stage, the teacher could see how far the students’ abilities are in

their writing skills. After planning and brainstorming, students are

expected to be able to make an outline of their paragraph using structure

and then they could write their outline to descriptive paragraph.
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Figure 4.34: The example of writing formative assessment in chapter II

In chapter two, the teacher assesses and monitoring the students’

achievement of learning objectives by planning and brainstorming. At this

stage, the teacher could see how far the students’ abilities are in their

writing skills. After planning and brainstorming, students are expected to

be able to make an outline and drafting their paragraph and then they

could write their outline to procedural text.
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Figure 4.35a

In chapter four, the teacher assesses and monitoring the students’

achievement of learning objectives by planning and brainstorming and

then students write down an adverbs of frequency.

Figure 4.35b: The example of writing formative assessment in chapter IV
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At this stage, the teacher could see how far the students’ abilities are in

their writing skills. After planning and brainstorming, students are

expected to be able to make an outline and drafting their paragraph and

then they could write their outline to descriptive paragraph.

Figure 4.36: The example of writing formative assessment in chapter V
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In chapter five, the teacher assesses and monitoring the students’

achievement of learning objectives by planning and brainstorming. At this

stage, the teacher could see how far the students’ abilities are in their

writing skills. After planning and brainstorming, students are expected to

be able to make an outline and drafting their paragraph and then they

could write their outline to descriptive paragraph.

3. Summative Assessment

According to Yulianto (2022) summative assessment is an assessment

that aims to assess the achievement of learning targets (SPP) or learning

outcomes (CP) of students to determine whether they will move up a class

or graduate in an educational institution. This assessment is carried out by

comparing students' learning achievements with the structure of learning

objective achievement. Feedback from this assessment can be used to

measure students' progress so that it can be used as a guide for teachers

and schools in creating the next learning structure. This assessment

usually ends with points or numbers to decide how students work in

educational institutions.
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A. Reading

Figure 4.37a

Figure 4.37b: The example of reading summative assessment in chapter III

At the end of chapter three, the teacher assesses the achievement of learning

targets (SPP) or learning outcomes (CP) through the ‘Progress Check 1’

question sheet. At this stage, the teacher could see how far the students’
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abilities are in their reading skills. After reading the given text, students are

expected to be able to answer the five questions provided.

Figure 4.38: The example of reading summative assessment in chapter V

At the end of chapter five, the teacher assesses the achievement of learning

targets (SPP) or learning outcomes (CP) through the ‘Progress Check 2’

question sheet. At this stage, the teacher could see how far the students’
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abilities are in their reading skills. After reading the given text, students are

expected to be able to answer the five questions provided.

B. Writing

Figure 4.39: The example of writing summative assessment in chapter III

At the end of chapter three, the teacher assesses the achievement of learning

targets (SPP) or learning outcomes (CP) through the ‘Progress Check 1’
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question sheet. At this stage, the teacher could see how far the students’

abilities are in their writing skills. After read the text, students are expected to

be able to write down the answer.

Figure 4.40: The example of writing summative assessment in chapter V

At the end of chapter five, the teacher assesses the achievement of learning

targets (SPP) or learning outcomes (CP) through the ‘Progress Check 2’

question sheet. At this stage, the teacher could see how far the students’

abilities are in their writing skills. After planning, students are expected to be

able to describe their study habits in sentences.

B. Discussion

This research uses document analysis to conduct the research, the

data collected by the researcher are diagnostic, formative and summative

assessments of four English skills in the seventh grade English book. This

study has one research question, namely how is English skills assessment for

the seventh grade of English book ‘English For Nusantara’ based on merdeka
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curriculum. The researcher found that many of the seventh grade English

book ‘English For Nusantara’ are in accordance with the assessment

components based on the merdeka curriculum, but there are still some

assessment points that are not listed in the book.

To answer the question from the research question, the researcher

took several important points that will be part of the research findings.

English skills assessment for the seventh grade of English book “English For

Nusantara” based on Merdeka Curriculum:

1. Diagnostic Assessment

In reading, listening, speaking and writing skills, several diagnostic

assessments are found in them. Diagnostic assessment in the merdeka

curriculum is an activity carried out by teachers before conducting learning.

This assessment has two main functions, namely: a) Reviewing the

difficulties or problems being experienced by students, b) Planning further

action efforts to resolve problems or difficulties that have been reviewed as

maintained by Yulianto (2022). In reading skills, diagnostic assessments were

found in chapters one and two where students were asked to read an

expression of asking and giving information about someone's identity, reading

a conversation of two people who are talking about their favorite food and

drinks and practicing mind mapping about what they have read. This is

related to the argument stated by Suyadi & Husnaini (2022) that the focus of

reading is not only on a language but also focuses on the meaning of

knowledge itself, which means that students must learn about how a language
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is used to interpret information and develop the skills they will need to

become independent and effective readers.

In listening skills, diagnostic assessments are found in the opening

chapters, namely chapters zero, one and four. In chapter zero, students are

asked to listen to audio and learn how to pronounce the numbers, days of the

week, months of the year, family members, and colors. Furthermore, in

chapters one and four, students are asked to listen to audio about a boy

introducing himself and listening about names of class subjects, students are

expected to be able to use and practice them and be able to write down what

they have heard. This is related to the argument stated by Newton & Nation

(2020) that in a second language learning, most researchers and writers state

that listening skills have a very important role. From a language learning

perspective, listening is considered one way to learn a language. Through

listening, learners acquire information that helps them build the knowledge

necessary to use the language.

Afterwards, in speaking skills, diagnostic assessments are found in

chapters two, three, four and five. In chapter two, students are asked to speak

some kinds of food with their textures and tastes, after listening to the audio,

students are expected to be able to repeat the sentences they hear to practice

their speaking skills. In chapters three, four and five, students are asked to

speak 'say anything what students know' where after examining the picture,

students are expected to be able to speak what they know and see about the

stuffs in the pictures. This is related to the argument stated by Crisianita &
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Mandasari (2022) that speaking skills are about how someone understands,

understands what someone is saying and self-expression about using language

to express thoughts, feelings and respond to spoken language.

In writing skills, diagnostic assessments were found in chapters one

and two. In chapter one, students were asked to write ‘anything what students

know’, after examining the picture students are expected to be able to write

what students’usually say when introducing themselves. Then, in chapter two,

students were asked to write the kinds of food and drinks based on the picture.

This is related to the argument stated by Amalia et al. (2021) that writing

skills involve finding ideas in texts, putting words on paper, and selecting and

organizing ideas by considering several components.

2. Formative Assessment

In reading, listening, speaking and writing skills, several formative

assessments are found in them. Formative assessment aims to monitor and

improve the learning process and assess the achievement of learning

objectives. This assessment can be done at the beginning of learning and

throughout the learning process. Some forms of formative assessment, for

example: daily assignments, presentations, projects, or just quizzes as stated

by Yulianto (2022). In reading skills, formative assessments are found in all

chapters, namely chapters one to five. In chapters one to five, students are

asked to read texts about people's hobbies, Galang favorite snacks, house

chores, Ibu Ayu's online classroom, and SMP Merdeka basketball club. After
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reading the text, students are expected to be able to complete the worksheet

and answer the questions. This is related to the argument of Suyadi &

Husnaini (2022) that the criteria for reading skills include introducing various

types of texts to students such as descriptive texts, argumentative texts,

expository texts, narrative texts, and many more.

In listening skills, formative assessments were found in chapters one,

two, four and five. In chapter one students are asked to listen to the audio that

talks about their hobbies, after listening to the audio students are expected to

be able to write what they have heard. In chapter two students are asked to

listen to the audio that talks about food and drinks, after listening to the audio

students are expected to be able to determine words that are not mentioned in

the audio based on the questions that have been provided. In chapter four

students are asked to listen to the audio that talks about class schedule, after

listening to the audio students are expected to be able to answer the questions.

Lastly, in chapter five students are asked to listen to the audio that talks about

giving directions, after listening to the audio students are expected to be able

to complete the paragraph. Through listening, learners acquire information

that helps them build the knowledge necessary to use the language. Once this

knowledge is established, learners can begin to speak. The exclusive listening

period serves as a period of observation and learning that lays the foundation

for the development of other language skills as stated by Newton & Nation

(2020).
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In speaking skills, formative assessments were found in all chapters,

namely chapters one to five. In chapter one students are asked to say the

expression of greetings, after speaking students are expected to be able to

practice the expression with their peers. In chapter two students are asked to

practice the conversation, after listening to the audio students are expected to

be able to practice the conversation with their peers. Next, in chapter three,

students are asked to draw things in their favorite room and then describe it,

after drawing students are expected to be able to practice their speaking skills

with their worksheet. In chapter four students are asked to make a dialogue

based on the class schedules, after making a dialogue students are expected to

be able to practice their speaking skills with their worksheet. Finally, in

chapter five, students are asked to look at school map to ask and give

directions, after understanding the directions students are expected to be able

to practice their speaking skills with asking and giving directions. This is

related to the argument stated by Brown (2001) that intensive speaking is a

step beyond imitation, as it involves speaking exercises designed to hone the

phonological or grammatical aspects of the language. These intensive

speaking activities can be done independently or as part of a pair of exercises,

where students study specific language forms.

In writing skills, formative assessments were found in chapters one,

two, four and five. In chapters one, two, four and five students are asked to

plan and brainstorm, afterwards students are expected to be able to make an

outline and drafting of their paragraph and then write down to descriptive
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paragraph and procedural text. This is related to the argument stated by Putri

(2020) that there are several stages in the writing process, namely: planning,

drafting, responses, revision, editing, evaluating and post writing.

3. Summative Assessment

In reading and writing skills, several summative assessments are

found in it. Summative assessment is an assessment that aims to assess the

achievement of learning targets (SPP) or learning outcomes (CP) of students

to determine whether they will move up a class or graduate in an educational

institution. This assessment usually ends with points or numbers to decide

how students work in educational institutions. An important point to

remember in summative assessment is that educators can use various

techniques and instruments, namely: through tests, observations, carrying out

projects, practice, creating skills, and creating portfolios as pointed out by

Yulianto (2022). In reading skills, it was found that the summative assessment

was at the end of chapter three and the end of chapter five. At the end of

chapters three and five students are asked to read the text that has been

provided, after reading students are expected to be able to answer the five

questions provided. This is related to the argument stated by Suyadi &

Husnaini (2022) that reading is also an activity where readers try to

understand and respond to a text that they read that leads to knowledge

because they want to get information from the text that the reader is studying.
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In writing skills, summative assessments are found at the end of

chapter three and the end of chapter five. At the end of chapter three students

are asked to read the text that has been given, after reading students are

expected to be able to write down the answer. At the end of chapter five

students are asked to plan, after planning students are expected to be able to

describe their study habits in sentences. This is related to the argument stated

by Dwiyanti & Suwastini (2021) which states that to assess students' writing

there are several categories that can be used, namely, the content of the

statement, the relationship of ideas, the development of ideas, illustrations,

facts and opinions, and the use of descriptions. Summative assessments on

listening and speaking skills are not found in the seventh grade English book

'English For Nusantara'.
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