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ABSTRACT

Siti Najwa Lutfia Rahma. 2026. Characteristics of Blended Learning in Arabic
Language Teaching at Islamic Junior Secondary Schools in Tabalong Regency. Master's
Thesis, Department of Arabic Language Education, Graduate School, Universitas Islam
Negeri (UIN) Antasari Banjarmasin.

Keywords: Blended Learning, Arabic Language Teaching, Language Skills, Student

Participation, Learning Obstacles.

Arabic language teaching in Indonesia is developing rapidly in line with the digital
transformation of the education sector, particularly following the COVID-19 pandemic,
which made both teachers and students more accustomed to online learning. Blended learning
has since emerged as a model that combines face-to-face instruction with online learning.
This study aims to identify the characteristics of blended learning able to improve students'
language skills, to improve their participation in Arabic learning, and to identify the obstacles

teachers face in implementing it at Islamic Junior Secondary Schools in Tabalong Regency.

The researcher used a qualitative approach with a phenomenological method. The
research was conducted at three Islamic junior secondary schools: MTsN 4 Tabalong, MTsN
12 Tabalong, and MTs Ar-Raudlah Tanta. The subjects were several Arabic teachers at these
schools. Data were collected through interviews, observation, and documentation, then
analyzed using the Miles and Huberman and Saldana model data collection, data
condensation, data display, and conclusion drawing/verification with validity established

through triangulation.

The study found that blended learning implementation at the three schools showed four
main characteristics: technology functioning as a pedagogical support tool rather than a
replacement for the teacher; a flexible implementation model varying between schools
according to each school's vision and resources, at an approximate ratio of 60% face-to-face
to 40% online learning, using digital platforms such as WhatsApp, Alef Education, Quizizz,
and Google Meet; continuity of educational interaction between school and home; and
adaptation to local geographical and social conditions. This model contributed to improving
the four language skills—Ilistening, speaking, reading, and writing—through a combination of
direct classroom practice and self-directed digital training, and improved student participation
in terms of interaction intensity, willingness to ask questions, task commitment, and learning
autonomy. Nevertheless, implementation faced obstacles including disparities in students'

digital literacy, limited network infrastructure in some areas, increased teacher workload, and



attention distraction from device use—challenges the schools managed through alternative
strategies such as technical support, offline task alternatives, and teacher—parent

collaboration.

The study concludes that blended learning in Arabic teaching in Tabalong Regency is
an adaptive, contextual, and comprehensive model that preserves the teacher's central role
while responding to developments in educational technology, holding promising potential for
sustainable development of Arabic language teaching in the digital era after the COVID-19

pandemic.



ABSTRAK

Siti Najwa Lutfia Rahma. 2026. Karakteristik Blended Learning dalam
Pembelajaran Bahasa Arab di Madrasah Tsanawiyah di Kabupaten Tabalong. Tesis,
Program Studi Pendidikan Bahasa Arab, Pascasarjana, Universitas Islam Negeri (UIN)
Antasari Banjarmasin.

Kata Kunci: Blended Learning, Pembelajaran Bahasa Arab, Keterampilan Berbahasa,

Keaktifan Peserta Didik, Kendala Pembelajaran.

Pembelajaran bahasa Arab di Indonesia berkembang pesat seiring transformasi digital
di sektor pendidikan, terutama setelah pandemi COVID-19 yang membuat guru dan peserta
didik semakin terbiasa dengan pembelajaran daring. Dari sinilah muncul model Blended
Learning sebagai solusi yang memadukan pembelajaran tatap muka dengan pembelajaran
daring. Namun, penerapannya perlu memperhatikan karakteristik masing-masing daerah,
mengingat perbedaan kondisi geografis, sosial, dan kesiapan infrastruktur antarwilayah,
termasuk di Kabupaten Tabalong, Kalimantan Selatan. Penelitian ini bertujuan mengungkap
karakteristik Blended Learning yang mampu meningkatkan keterampilan berbahasa peserta
didik, meningkatkan partisipasi mereka dalam pembelajaran bahasa Arab, serta mengungkap
kendala yang dihadapi guru dalam penerapannya di Madrasah Tsanawiyah di Kabupaten
Tabalong.

Penelitian ini menggunakan pendekatan kualitatif dengan metode fenomenologi,
dilakukan di tiga madrasah tsanawiyah: MTsN 4 Tabalong, MTsN 12 Tabalong, dan MTs Ar-
Raudlah Tanta. Subjek penelitian adalah beberapa guru bahasa Arab di madrasah-madrasah
tersebut. Data dikumpulkan melalui wawancara, observasi, dan dokumentasi, kemudian
dianalisis menggunakan model Miles dan Huberman dan Saldana—pengumpulan data,
kondensasi data, penyajian data, dan penarikan kesimpulan—dengan keabsahan data diuji

melalui triangulasi.

Hasil penelitian menunjukkan penerapan Blended Learning di ketiga madrasah
memiliki empat karakteristik utama: pemanfaatan teknologi sebagai alat bantu pedagogis,
bukan pengganti peran guru; fleksibilitas model penerapan yang bervariasi antarmadrasah
sesuai visi dan sumber daya masing-masing, dengan rasio kurang lebih 60% tatap muka
berbanding 40% daring, memanfaatkan platform seperti WhatsApp, Alef Education, Quizizz,
dan Google Meet; kesinambungan interaksi pembelajaran antara sekolah dan rumah; serta
adaptasi terhadap kondisi geografis dan sosial setempat. Model ini berkontribusi

meningkatkan empat keterampilan berbahasa—menyimak, berbicara, membaca, dan



menulis—melalui perpaduan praktik langsung di kelas dengan latithan mandiri secara daring,
serta meningkatkan keaktifan peserta didik dari segi intensitas interaksi, keberanian bertanya,
komitmen terhadap tugas, dan kemandirian belajar. Meski demikian, penerapannya
menghadapi kendala seperti kesenjangan literasi digital peserta didik, keterbatasan
infrastruktur jaringan di sejumlah wilayah, meningkatnya beban kerja guru, dan gangguan
konsentrasi akibat penggunaan perangkat—kendala yang diatasi madrasah melalui strategi
alternatif seperti pendampingan teknis, tugas luring sebagai alternatif, dan kerja sama guru

dengan orang tua.

Penelitian ini menyimpulkan bahwa Blended Learning dalam pembelajaran bahasa
Arab di Kabupaten Tabalong merupakan model pembelajaran yang adaptif, kontekstual, dan
komprehensif, yang tetap mempertahankan peran sentral guru sekaligus merespons
perkembangan teknologi pendidikan, serta memiliki potensi besar bagi pengembangan

berkelanjutan pembelajaran bahasa Arab di era digital pascapandemi COVID-19.



