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ARTICLE INFO ABSTRACT

Purpose Salafiyah Islamic boarding schools or

Article History: traditional Islamic boarding schools do not explicitly
Received: 25 December 2021 present subjects that specifically develop multicultural
Received in revised form: 27 March 2022 characters. Multiculturalism or cultural pluralism is an
Accepted: 26 April 2022 ideology that recognizes and glorifies differences.
DOI: 1014689/ ejer.2022.99.010 This research study aimed to examine the extent to
Keywords which the salafiyah boarding school students
Guidance pattern, chaplain, yellow book, possess multicultural characters, which are evident
multicultural character in their behavior and showing respect to others,

irrespective of ethnicities and religions. Method The

descriptive and qualitative research design was

used in this study. The data was collected through

interviews, observation and documentation

search. The maple constituted chaplains, senior

students and supervisors of boarding schools.

Findings The results of this study indicate that the development of the multicultural character in

students uses a pattern of guidance, namely, involving room supervisors, chaplain / eleric peers,

caregivers while the guidance steps formed the multicultural character of the student, starting with

the guidance of the student supervisor to new students, namely instilling the values of brotherhood

and kinship among residents in Islamic boarding schools Implications to Research and Practice This

research implies that the supporting factors for the development of the multicultural character of

students are the charisma of Chaplain and teachers, their speech and behavior, moral learning

materials found in book, namely the yellow book, and in the association with God, teachers, and
peers which develop the multicultural character of the students effectively.
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Introduction

The Salafiyah Islamic Boarding School still survives and is even growing as one of the
Islamic educational institutions in Indonesia. Thohir (2017) reports that Salafi boarding
schools are able to survive because they have a characteristic that is studying the yellow
book which is believed to be true by the community or because of a culture that
emphasizes harmony so that they are able to absorb foreign cultures without losing their
identity (Azra, Afrianty, & Hefner, 2010). Salafiyah Islamic boarding schools generally
use an authoritarian education system, especially in terms of teaching methods, despite
that, this institution is still one of the choices of Muslim communities for the education of
their sons and daughters (Marhumah, 2015). With its authoritarian style, relying on the
yellow book, and with its various limitations, how can a Salafiyah boarding school be
able to absorb foreign cultures? Indonesia has a variety of tribes, culturcnmd religions.
In such a multicultural environment, how are Salafiyah boarding school able to develop
the character of their students? In the midst of cultural, religious, and ethnic pluralism
(Fuad, 2007), boarding school are obliged to develop it because religious plurality is the
will of Allah (Iqbale 2018).

The Salafiyah Islamic Boarding School as one of the Islamic educational institutions in
Indenesia has a mission to build morals/character for its students. All educational
institutions in Indonesia have an obligation to build and develop morals/characters,
especially those related to multiculturalism. Moreover, Islamic boarding schools have
proven to be able to give birth to respected religious leaders as well as community leaders,
as many leaders in Indonesia have a boarding school education background (Zakaria, 2010).
Multicultural characteristics are attitudes and behaviors that show respect for differences,
accept differences, and are fair and tolerant. Tolerance here concerns life within the scope of
religious differences, so it is very important to develop it in Indonesian society, especially in
every educational institution in Indonesia (Al-Famdi, 2015).

Multicultural character is the basic capital for a harmonious life, in the midst of people
who have different ethnic, religious, and cultural backgrounds. The harmony created
through religious tolerance does not mean equating every religion, but how each religion
implements its tolerance in accordance with the values of each religion's teachings, lest
there be skepticism in religious pluralism (Cada, 2016). In order to develop the
multicultural character of the students to run smoothly and effectively, education must
have five dimensions, namely content integration, knowledge construction, prejudice
reduction, fair education, and empowering school culture and social structures. In
shaping character, it must be done intentionally and programmed, because character can
be formed through the stages of thinking, attitude, action, and habituation (Wartini,
2015). It is now yet to find whether salafivah Islamic boarding schools have the
dimensions stated by Banks and what are the deliberate efforts to develop the
multicultural character of the students?

Before answering these questions, attention may be drawn to the educational practices
in Islamic boarding schools first put forward by Zuhriy (2011), who found that there were
three factors that supported the success of character education in Salafiayah Islamic
Boarding Schools, namely the first example of Kiai, then, the intensity of interaction that
continues to grow. continuously carried out both between students, students with
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administrators, and caregivers with all students. Finally, the student regulations are used
to protect the cottapolicies, policies based on the elaboration of the Chaplain's kerso
dalern (willingness) and the vision and mission of the boarding school (Zuhriy, 2011).
Likewise, Mauna (2013) revealed that the learning system in Salafiyah Islamic boarding
schools was still very traditional and rigid, namely the sorogan, wetanan, flockan systems
Marhumah (2015). Mauna (2013) presented the finding that chaplain was always
considered a model and reference for students. Asnawi et al. (2016) also found that with
books like Ta'lint al-Muta'allim students are taught to respect knowledge and the teacher
whﬁeaches it, if they do not respect it, they will not gain knowledge.

The cultural practice of Islamic boarding schools is part of the Islamic social
environment that recognizes the differences in human destiny that are revealed in the
empirical world. In a historical perspective, there are three traditionsa Islamic boarding
schools inherited from the past that describe the present condition of Islamic boarding
schools, namely the tradition of cultural contact, the tradition of thinking and the
tradition of social order (Arif, 2008). Traditional Islamic boarding schools in South
Kalimantan have produced many religious and community leaders as well as leaders
who are considered capable of implementing multicultural characteristics in the midst of
a multi-ethnic, cultural and religious society so that the situation and conditions of the
community run harmoniously (Nor, Khan, & Elius, 2018). The alumni generally have a
multicultural character of respect for others, acceptance of differences, tolerance, love for
the homeland, and can live happily in Indonesian democracy.

Based on the description above, boarding schools in their education not only transfer
but also provide guidance to students so that they have multicultural attitudes and
behavior. In this regard, it is very important to conduct a research to highlight the
patterns of guidance to develop the multicultural character of studernw Salafiyah Islamic
Boarding Schools, at South Kalimantan, Indonesia. Specifically, the purpose of this

research was to find out in depth about:

1. Guidance patterns that can potentially develop the multicultural character of students
at the Salafiyah Islamic Boarding School, South Kalimantan

2. Supporting factors that can develop the multicultural character of students in
Salafiyah Islamic boarding schools in South Kalimantan

Literature Review
e Characteristics of Education and Guidance Patterns in Salafiyah Islamic Boarding Schools

Salafiyah Islamic boarding schools are a type of boarding school that only teach
Islamic religious sciences or classical books. The teaching methods used are bandongan,
sorogan, rote, and khalaka (Wahjoetomo, 1997). The learning system does not allow mutual
discussion between students and teachers or the chaplain. Studcns, as far as possible,
digest and master the material being studied, nor do they have the opportunity to ask
questions or express things that are not understood. The chaplain is the central figure in a
boarding school, whose role in a salafiyah boarding school is that of a policy maker, and
who is portrayed as a charismatic, consistent, independent, sincere leader who is serving
the community §rahim, 2014). However, Bustamam-Ahmad (2015) found that boarding
school has been able to play a role in the transmission of knowledge which also leads to
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the process of humanization. The khalakah teaching method is maintained with the first
reason that every student, both senior and junior, gets blessings and advice from the
chaplain, besides that the chaplain can conquer the souls of the students of various age
levels, secondly to develop lifelong learning activities for students, there is no term
assigned to finish studies (Afrianty, 2006).

The main characteristic of salafiyah boarding school is to offer respect for
teachers/chaplain and the yellow books studied. Often, the respect is so excessive that it
seems to be considered sacred. The students must always listen to the doctrines that must
be remembered and implemented, and they are not allowed to refute or correct even by
just asking. Azra ct al. (2010) considers that education in Islamic boardi schools uses
more mystical influences in order to make students obedient and serious in carrying out
their education in boarding school. Thus, the cognitive and creative aspects of students
do not develop, causing negative effects on their association with the community. As a
product of the education system in Islamic boarding schools, the students mostly suffer
from low self-esteem in association when they have to socialize with people outside the
school. However, in association with fellow students, their internal environment is very
liberal, and their behavior and speech are arbitrary, which shows that their behavior is
inconsistent. However, when they deal with outsiders this attitude is not visible,
especially when dealing with people of different religions, races, political views, internal
religious beliefs, or even jf} against other boarding school, their distrust is clearly visible
(Madjid, 1997). Whereas the purpose of Islamic boarding school education is to form
people who have a high awareness that Islamic teachings are comprehensive. In addition,
this boarding school product is expected to have a high ability to respond to the
challenges and demands of life in the context of existing space and time.

Takdir, Hosnan and Takdir, Hlosnan, and Khair (2022) likened boarding school to a
small kingdom placing the chaplain as the figure of the ruler and the highest leader in
controlling the boarding school. As a ruler and the highest leader in the boarding school,
the chaplain has the power to determine the direction of educatitnn his boarding school,
without criticism because the chaplain is highly respected in the boarding school
environment and in the community. The figure of the chaplain also has the advantages of
religious knowledge, high spirituality, and full of piety, having an influence on people's
lives. Eventually, the chaplain becomes the hope of the community in guiding and
solving religious, social, and even economic problems. The more important role of the
chaplain is how to promote education in the boarding school environment so that they
can produce students who have mental qualities who hold fast to Islamic religious values
and have high quality of social piety, who are able to establish good relationships with
anyone without discriminating against ethnicity, religion, and culture.

Basically, Islamic boarding schools in their education prioritize moral/character
development for their students. The morals/characters built are related to the adab (method)
of studying religion which is regulated in Sheikh al-Zarnuji's book Ta'lim-u 'l-Muta'allim
(Asnimar, Satria, & Rahman, 2022). By studying and living the contents of the book, the
students are indoctrinated to obey all c advice and orders of the teachers/chaplain.
Obedience to the chaplain is mandatory to shape the character of the student. In relation to
the multicultural character, it is a character who respects other people, or in short, how to
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love, believes in one's own religion without looking down on it, and denigrates the
teachings and beliefs of others, in another language, namely tolerance, how to treat
minorities by the majority. Currently, countries in the world are developing a multicultural
chagacter based on tolerance as happened in England (Wardana, 2013).

In order to shape the character of students, theffmust be given continuous guidance,
for which every educational institution including Islamic na:ding schools is obliged to
provide guidance to their students. This is stated in the Regulation of the Minister of
Education and Culture of the Republic of Indonesia Number 111 of 2014 concerning
Guidance and Counseling in Basic Edunion and Secondary Education. The Ministerial
Regulation clearly describes the pattern of guidance and counseling in schools. Guidance
is a systematidffbbjective, logical, sustainable and programmed effort carried out by a
counselor or Guidance and Counseling teacher to facilitate the development of
students/counselors to achieve independence in their lives. The rminnn'posc of the
guidance is teaching independence to an individual in living his life. The purpose of
guidance in Islam is to keep the potential of human nature in the individual well
maintained and developing. In other words, the purpose of guidance in Islam is to make
the individual into a compll person, by increasing the faith of Islam, and sincerity of the
individual concerned so as to achieve happiness in the world and the hereafter.

Each educational institution in applying the guidance to its students has its own
pattern of guidance. Patterns are shapes or models that have regularity, both in design
and abstract ideas. Formal schools and Islamic boarding schools, of course, have different
characteristics and patterns of guidance services. Formal schools are required to follow
the regulations of the minister in charge of the school concerned, while Islamic boarding
schools follow a pattern of self-development guidance so that between boarding school
there are also sometimes different patterns of guidance for their students. Simply put, the
guidance pattern contains aspects of who is guiding, the field and type of service, and the
methods used in the service. The characteristics of guidance in Salafiyah Islamic Boarding
Schools are more focused on the charismatic influence of caregivers and chaplain formed
in Salafiyah Islamic Boarding Schools.

e Multicultural Character in Salafiyah Islamic Boarding School

Character is a characteristic that is difficult to remove and even tends to be attached to
a person or group of people. According to Vessels and Huitt (2005), several opinions exist
that overlap and differ (Berkowitz, 2002; Lickona, 1992) in terms of character as a
psychological phenomenon and that the level of character is determined by consistency
and the power to influence it. Arthur (2008) argues that the traditional approach to
character building emphasizes the role of habit, imitation, model, instruction, reward and
punishment while other studies (Berkowitz, 2002; Kapai, 2012) have asserted that
character is manifested in behavior in interacting with the environment, family, and
community with different ethnic, religious, and cultural backgrounds. In the context of
interacting with other people from different backgrounds, this is where a person must be
able to tolerate and respect others and respect differences without losing his identity as a
Muslim, this is what is called a multicultural character. It can be said that multicultural
character is a distinctive personality trait that is based on ethical values, perspectives,
ways of thinking, and behaving that do not discriminate against ethnicity, religion, and




Nadzmi Akbar - Nursilah - Nanda Saputra - Hadi Widodo - Sabariah - Nadya Huda - Zainap 179
Hartati / Eurasian Journal of Educational Research 99 (2022) 174-188

culture, in the order of life on a pluralist basis in various aspects and that examples of
multicultural characteristics include being fair, tolerant, accepting of differences, and
respectfull (Sodig, 2018).

Multicultural character is something that must be owned by Indonesian citizens,
regardless of ethnicity and religion. With multicultural character, individuals will become
good humans and also become good Indonesian citizens because almost all the contents
of Pancasila are in contact with multicultural characteristics that must be implemented by
every Indonesian citizen. Pancasila is the consensus agreed upon by Indonesia's diverse
religious communities immediately prior to the country's independence. As a consensus,
of course, people cannot achieve their highest goals as individuals or groups. They have
to compromise their ideals to find common ground to live and work together (Mu'ti &
Burhani, 2019). Thus, all activities in the State of Indonesia must be in accordance with
Pancasila, as well as educational institutions including Islamic boarding schools must
carry out the mission of developing multicultural character as mandated by Pancasila and
the 1945 Constitution.

In more detail, the characteristics that must be developed in every educational
[stitution are religious values, honesty, tolerant, disciplined, hard-working, creativity,
independent, democratic, curiosity, national spirit, love for the homeland, respect for
achievement, communication, love of peace, likeness for reznwg, caring about the
environment, caring about social, and responsibility (Presidential Regulation §the Republic
of Indonesia Number 87 of 2017). These character values do not conflict with the values of
Islamic teachings, though thesfcharacter values are developed in Islamic educational
institutions and also Islamic boarding schools, both modern boarding schools, and
salafiyah boarding schools.

Multicultural characteristics have been taught in Islam through the Qur'anic verses
(5a, 2015), for instance tolerance (Q'uran: Al-Anbiya": 107), mercy, (Q'uran: Al-Baqarah:
256) no compulsion in religion and better respect (Q'uran: An-Nisa'": 86). The Qur’anic
verse (Al Anfal: 61) prmﬂlovc of peace "And if they incline to peace, then incline to it and
put your trust in Allah... (An Nahl : 125) cites, “Call (peeple) to the way of your Lord with
wisdom and good lessons and arque with them in a good way. (Ali Imran: 103) teaches to be
gentle to anyone and always forgiving, At-Taubah: 6 protects people asking for
protection. Al-Ma'un verse gives the message of social care and love the orphans and the
poor. These Qur'anic verses become the basis of Islamic teachings in the boarding school
environment, and these are taught and implemented in everyday life.

In addition, the yellow book of morality-tashawuf also acts as the main basis for
developing multicultural characters, which are taught in stages (Rahmadi, 2009). There are
two most popular moral books, namely al-Akhlaq li al-Banin/Banat by 'Umar ibn Ahmad
Baraja, and Al-Washaya Aba" li al- Abna™ by Muhammad Syakir taught to beginners / fresh
students. Some Islamic boarding schools also teach Arabic-Malay books by Banjar clerics,
namely Bahjah al-Mardhiyyah by Muhammad Sarni. In addition, there is also the book of
Tanbih al-Ghafilin by Nasr ibn Muhammad al-Samarqgandi, Sayr al-Salikin by 'Abd al-
Shamad al-Falimbani and the book of Hikam by Muhammad ibn 'Abd al-Karim ibn
Atha'illah. Users of this book are still limited because it is more aimed at students who
already have the ability and maturity in the science of tashawwuf (Rahmadi, 2009).
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Method

. ﬁ’smruh design

This study used a qualitative descriptive approach with individual and multi-site
analysis designs (Milles, 2014). The study employed the documentaam search method
also to discover the information about multicultural characters of students in Islamic
Boarding Schools, and what patterns can be useful in guiding and developing the
Indonesian students.

. ﬁ’smrch Instruments

Data collection techniques included interviews, observation, and documentation
search. The data coOlelction instruments like interviews and observation help check the
validity of the data using four criteria, namely by credence, namely the data can be
trusted, without doubt, transferability, namely the research carried out must be objective
and in-depth, audibility and conformability, which refers to the accuracy of the data
presented or unbiased. Hence, these instruments were chosen for this study.

e Population and Saniple

The sample of the study comprised teachers, assistants in students” dormitories, room
supervisors and senior students. The in-depth interviews and discussion that followed
helped understand the patterns and guidance principles being adopted in the Islamic
boarding schools.

e Data Analysis

Data analysis is the process of systematically searching and compiling data obtained
from interviews, field notes, and documentation, by organizing data into categories,
describing them into units, synthesizing, compiling into patterns, choosing which ones
are important and which will be. learn and make conclusions so that they are easily
understood by themselves and others. The data of the study was therefore analyzed by
first making a content analysis and them finding patterns and themes into them.

Results and Discussion

e Guidance Patterns Shaping the Multicultural Character of Student in Salafiyah
Islamic Boarding Schools, South Kalimantan

A lot of information was gathered through the in-depth interviews conducted as a
part of this qualitative study. The informants like the assistants in the dormitory and
senior students opined that all residents of an Islamic boarding school are family. Their
activities included sharing experiences and providing input in associating with Islamic
boarding schools, guiding juniors both in groups and individually, motivating students
to try to have a noble character, as well as being supervisors. It was shared that owing to
the role played, the room supervisor / student senior become a role model as they are
considered to have experience in undergoing education at Islamic boarding schools and
have higher knowledge so that the students will imitate and listen to what is conveyed by
them.
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While a room supervisor was the closest role model to the students, peers from
various ethnic groups, and different cultures also made an influence on students. These
peers were the good friends to complain and share feelings with, who helped ease the
burden of problems of students. Though most peers came from diverse cultural or ethnic
groups, their effectiveness was a result of guidance and trust between them. It was
observed that young and adolescent students trusted their peers more than their parents
and teachers. They often thought that adults and other elders cannot understand their
problem, and therefore, they trusted their fellow teenagers (peers) to helo them resolve
their issues (Setiawan & Riadin, 2021).

Figure 1 presents that Chaplain / Eleric mostly provide guidance to all students,
including instilling a sense of brotherhood, giving motivation and enthusiasm to be ready
to learn; teaching multicultural moral books for implementation, giving advice and
supervising, Often the chaplain/eleric, besides teaching the Qu'ran, also established a
close and familial relationship with students, acting as a substitute for their parents. This
makes it easier to understand the condition of students, how their character and emotions
grow and influence their personality at large. The chaplain/eleric also provided guidance
according to the different characteristics of students. All students were not the same,
some were easy to direct, while others were difficult to manage. There was a need to
adopt different ways to fix their morals. On some occasions, the chaplain/eleric also
provided moral guidance, religious guidance, and general guidance. They made students
believe that chaplain/eleric should be accepted as role models in Islamic boarding
schools.

Nanny
Chaplain/ / Steps
Eleric | 1 Instill a sense of
brotherhood

,

Room Supervisor/ .

o

Give motivation and

enthusiasm to be ready to

Senior Student / learn .
3. Teaching multicultural
moral books is
Friends of the implemented

same age \ / 4. Giving advice
) v 5. Supervision

Student Multicultural
Character

Figure 1 Patterns of Multicultural Character Development Guidance in Islamic Boarding Schools

Caregivers are oenl figures who become role models and are always heard by
chaplain/eleric, senior students, and residents of Islami arding schools. What is said
by the caregiver becomes a command for the residents ofzlhe Islamic boarding school,
what is done by the caregiver becomes a model or example for the residents of the Islamic
boarding school. Caregivers provide guidance to the students by providing examples,
providing guidance during lessons and recitations, for example by inserting stories, and
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giving lectures specifically on the morals of relating to other people. The material for
multicultural moral development has actually been integrated into moral education or
character as a whole because after all, the morals are related to morals related to God, and
morals are related to fellow humans and also nature, as taught in moral books. However,
in planning, it is also agreed that teachers must combine the morals taught with the
morals of the teachers displayed in daily activities

e Guidance Steps to Develop the Multicultural Character of Student at the Salafiyah
Islamic Boarding School, South Kalimantan

The initial step taken by caregivers and chaplain/eleric and student senior to new
students is to introduce that all Islamic boarding schools are family and then inspire
enthusiasm and awareness, build strong motivation and determination that never goes
out to study religion. This is done continuously, to the students by giving advice tl'n
seeking knowledge is worship, the higher one's knowledge is, the more noble one is in
{8 human side and in the sight of Allah, besides that religious knowledge will lead to
happiness in life in G world and the hereafter. In a psychological review, what the
chaplain and teacher of the Islamic boarding school do is prepare mentally or construct
psychological aspects to be ready to learn at any risk. The main motivation that must be
built according to Maslow is self-actualization which concerns the meaning of life that
can be useful for oneself and others (Maslow, 1971). In Islam, the meaning of life is not
only limited to self-actualization but more than that, namely worship and achieving the
pleasure of Allah (Baharuddin, 2007), solely because of Allah, achieve happiness in the
hereafter, achieve luck in the hereafter, get luck in the world (Mujib & Mudzakir, 2002).

Then try to instill the adab of studying by teaching the book al-Ta'lim-u 'l-Muta'allim.
al-Zarnuji's works are taught to new/first-level students, followed by other moral books.
In the book Ta'lim-u 'l-Muta'allim it is taught that one's piety and ascetic worship will not
be accepted if it is not accompanied by knowledge, seeking knowledge is obligatory and
only to gain the pleasure of Allah. To get knowledge, at least one must have intelligence,
thirst for knowledge, capital, patience, and teacher guidance and it takes a long time. One
very basic thing is that a student must have the character of glorifying the teacher and the
book, even being willing to become a slave if the teacher wants, even though he only
accepts one letter of knowledge. The contents of the book above serve as a foundation for
the absorption of the knowledge that is taught in the next book which has material for the
development of multicultural characters. Whatever is given by the chaplain/teacher will
always be accepted and try hard to put into practice.

Guidance in the form of supervision in Islamic boarding schools is carried out very
strictly, seniority is highly valued and respected, and they are also supervisors.
Supervision and reprimand are part of the boarding school culture which are accepted by
the students voluntarily. By looking at the practice of education in Islamic boarding
schools since the beginning, the students have been constructed on the mental aspect so
that they have the spirit, motivation, and self-awareness to study hard, and maintain
ethics in studying religion, this is similar to the flow of constructive. On the other hand,
supervision with the consequences of punishment is a behaviorist school, so education in
the world of Islamic boarding schools cannot be concluded that they use constructivist or
behavioristic patterns.
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Giving advice and reminding residents 5 Islamic boarding schools to always behave
cannot be separated from the values of Islamic teachings obtained during the boarding
school or in the community carried out by leaders on various occasions. In addition, the
problem of ways to get along in the community is always reminded to respect each other,
help, respect others even though they don't know them, be humble, and sincere, and
always reminded of the residents of Islamic boarding schools. The charismatic behaviors
and authority of Islamic boarding school leaders are built by themselves from the height
of the knowledge possessed and the practice of religious knowledge possessed by the
leaders and teachers of this Islamic boarding school. The influence of mystical
suggestions from someone who has charisma is more heard, remembered, and carried
out wherever possible by listeners or students.

e Supporting Factors for Guidance in Developing the Multicultural Character of
Student in Salafiyah Islamic Boarding Schools

The mdfrial contained in the books taught religious knowledge which proved vef)
influential in building the character of students. It was observed that moral books used in
Islamic boarding schools made an impact on the character development of students. For
instance, books like Al-Tahliyah wa al-Targhib taught what is good and bad and that it is a
shame to do bad. The book taught principles of Muru'ah (maintaining honor), Sulukul
insan (responsibility), Shidig (honesty), Musyawarah (agreement), hilmu (wisdom),
Ukhuwah (maintaining ties of friendship), Husnul Khulug (love of peace), and Hubbul
wathon (love of the homeland). Another book Ulum al-Dn taught such multicultural
characters like wisdom, justice, respect for others despite different religions, and respect
for people who have noble character despite different religions. The morals taught by
Islamic boarding schools are actually the character values contained in the items of
Pancasila, which every true Muslim must practice.

The contents of such moral books greatly affected the character of students, though it
was often felt that if the content taught was radical, it would give birth to radical student
figure. Truly speaking, what is taught in a boarding school is used as a philosophy of life;
for example, Jahroni (2006) pointed out that the radicalism of the Nguruki Islamic
boarding school came from the textbooks being taught, chiefly written by Abu Bakar
Ba'asyir, known for his radicalistic philosophy. Hence, undoubtedly, it was feared by
most informants that a few moral books miglftransmit radical or fundamental Islamic
ideas to the students, as in the case of Nguruki Islamic boarding school.

Specifically, the Salafivah Islamic Boarding School has a unique model of
moral/character development, namely in the form of a combination of morality, Sufism,
and Tarbiyah or education subject matter, among the three subjects that cannot be
separated. The results of Bruinessen's (1995) research show that it is very difficult to draw
a dividing line between moral (moral) material and Sufism (mystical) and also tarbiyah in
the perspective of behavior formation. But in conclusion, the study of morality or adab is a
ladder to enter the study of Sufism (Bruinessen, 1995). Sufism serves to further strengthen
the implementation of noble character which is done sincerely for the sake of Allah. Mu'ti
and Burhani (2019) argues that learning Sufism makes human efforts to perfect their
spiritual dimensions to perfect noble character. In the context of Sufism which is
developing in Indonesia, namely social Sufism, is the teaching of Sufism that aims to
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provide the greatest benefit to the wider community. Thus, Sufism with Sufistic and
mystical nuances is not meant to lead students in carrying out life activities that are
always mystical but to educate them to always be patient and trustful. In fact, Sufism
taught in Islamic boarding schools prioritizes morals related to God, humans, and nature
in a balanced way which is called social Sufism.

Chaplain is the central role model, playing the role of a teacher who has a strong sense
of unity despite all differences. Being the role model, the fellow teachers learn to respect
and glorify each other. Their behaviors create a good impression on students, who idolize
their teachers and wish to replicate the behavior of their teachers. Individually, the
behavior of the chaplain is seen when receiving students, general guests and when
receiving researchers. From cobservations of the chaplain, it is clear that they are warm
and open and full of kinship in receiving guests as experienced by researchers. From the
interview with Chaplain, the leader of the Islamic boarding school, it was revealed that
he was happy to meet with anyone as well as introductions and friendships, with many
friendships it will increase longevity, and many of our acquaintances become many
friends, both fellow sects and different sects and even different religions.

The charisma of the chaplain can be seen from two sides: first, the chaplain's
charisma is formed from the depth and height of his religious knowledge and the noble
character displayed by him. Chaplain is a title given by the community to Islamic
religious experts (Dhofier, 1990). Second, the chaplain or teachers earn respect due to
their honor and mutual respect maintained between them. This is what causes the
chaplain and teachers to have a very strong charisma in the boarding school and
society (Siradj, Wahid, & Zuhri, 2005). The influence and respect of the chaplain are not
based on physical strength or coercion. Such respect and obedience to the chaplain are
absolute and last a lifetime. Respect is shown in all aspects of religious, social or
personal life (Yati, 1988). Thus all information, advice, and behavior of the chaplain
will always be attached to the students. Respect is also shown by the chaplain to other
people even though they are not known. This attitude is often termed as a humanist
attitude, namely eliminating religious egoism, then being respectful of the rights and
obligations of each individual, or briefly respecting all humans as God's creation even
humans who do not believe in God. It is also believed that people should maintain
good relations with each other and also recognize their dignity as fellow humans,
which is called global ethics. Humanists call it respect for humans as fellow humans
who have the same dignity and honor (Azizah & Azhar, 2016).

Educational and guidance materials sourced from the yellow book included the
yellow book in Islamic religious education, or traditional books containing Islamic
religious lessons taught in Islamic boarding schools, starting from figh, agidah, morality /
tasawuf, Arabic grammar (science of nahwu and science of sharf), hadith, interpretation,
ulumul Qu'ran, and social matters (nmu'amalah). Mastery of a yellow book is seen with a
high appreciation in a boarding school environment. Not only that, the surrounding
community also appreciates people who can master the classic books or the yellow book
of the great scholars. What was taught in the yellow books received an extraordinary
response from the students and they competed to master and practice it in their daily
behavior patterns.
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In essence, the development of the multicultural character of the student is carried out
as a way of guiding morals, first to receive grace from Allah (natural); secfld is
Mujahadah and Riadhah, and the third is imitation (Quaseim & Kamil, 1988). In the
boarding school culture, the recognition of human differences is highly recognized in the
form of destiny revealed in the empirical world. Confidence gets blessings and grace in
studying religion, by studying with chaplain and the books of great scholars become a
very strong spirit for students. The simple teaching method actually adds to the wisdom
of learning. The material aspect concerning the multicultural character, it is already
presented in the book of Sufism morality.

Conclusion

From the results of the current research on Salafiyah Islamic Boarding School in South
Kalimantan, Indonesia, it was found that the guidance patterns develop multicultural
characters in students. These guidance patterns for Salafiyah Islamic boarding schools
shaped the multicultural character of students, involving various parties in the Islamic
boarding school environment, namely room supervisors / senior students, peers,
chaplain / eleric, and caregivers as mentors to teach all basic moral principles to students.
The guidance steps followed included developing the multicultural characteristics among
students, instilling a sense of brotherhood in everyone, maximizing the enthusiasm and
motivation of learning for the students, and making students accept all religious subject
matters with all consequences. They also provided material to students about the
obligation to study, respect religious knowledge, respect teachers or chaplain. The respect
for the chaplain was built as a pattern of behavior in Islamic boarding schools, so that it
became the climate and culture of Salafiyah Islamic boarding schools. Last, but not the
least, it also provided them advice and supervised the behavior of students in the practice
of socializing with various groups with different ethnic and cultural backgrounds.

The supporting factor for the guidance of the multicultural character development of
the student is the charismatic influence of the chaplain being able to provide positive
suggestions for the development of noble character and the development of the
multicultural character of the student. The yellow book material, especially the Sufism
moral book, is a reference for the development of the multicultural character of students,
because the contents of the books studied are believed to be true so that th ill always
be studied and become life guidelines which are manifested in behavior in e social life
of the Islamic boarding school and in society. Building a multicultural student mindset
will certainly require an education system that can build such students. In Indonesia
itself, there are already many Islamic boarding schools that have implemented
multicultural education itself. This is applied to create students who have a multicultural-
based religious social character.
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