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ABSTRAK

Tujuan penelitian ini adalah untuk menyelidiki hubungan antara motivasi dan prestasi
pembelajaran bahasa Inggris sebagai bahasa asing oleh mahasiswa Jurusan Teknik
Mesin Politeknik Negeri Semarang Jawa Tengah. Subjek penelitian terdiri dari 147
mahasiswa berumur tujuh belas sampai dua puluh satu tahun. Data penelitian
dikumpulkan lewat kuesioner dan dianalisis dengan perangkat statistik SPSS. Hasil
penelitian menunjukkan motivasi mahasiswa dalam pembelajaran bahasa Inggris
sebagai bahasa asing berada pada tingkat sedang. Mereka paling termotivasi pada
situasi belajar, minat hakiki, pergi keluar negeri, ingin berprestasi, tanggung jawab
sosial, dan pengembangan diri. Skor motivasi mahasiswa paling rendah adalah pada
media informas . Ada hubungan yang tidak signifikan antarajenis-jenismotivas belajar
bahasa Inggrisdan prestasi bahasa Inggris secara menyeluruh. Akan tetapi, hubungan
positif yang tidak signifikan antara ingin berprestasi, situasi belajar dan prestasi
mahasiswa teridentifikasi. Secara umum, mahasiswa Politeknik Negeri Semarang
memiliki motivasi belajar bahasa Inggris yang rendah, tetapi prestas bahasa Inggris
mereka baik. Ini ditunjukkan oleh hubungan negatif antara kedua variabel tersebut.
Dengan kata lain, rendahnya motivasi tidak mempengaruhi prestasi bahasa Inggris
mereka.

KataKunci: motivas belajar bahasainggris, prestasi.

ABSTRACT

The aim of this study was to investigate the correlation between learning motivation
and English achievement of students of Mechanical Engineering at Politeknik Negeri
Semarang, Central Java. The subjects of this study were 147 students aged seventeen
to twenty one years old.the data were collected using questionnaire and analyzed using
the Statistic Package for Social Science. The result indicate that the students’ motiva-
tion in learning English was at moderate level. They were most motivated in learning
situation, intrinsicinterest, going abroad, immediate achievement, social responsibility,
individual development, and the students were least motivated in information medium.
There was no significant relationship between students’ learning motivation types and
their English achievements asawhole. However, thereisno significant positive correla-
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tions among immediate achievement, learning situation and students’ outcomes were
indicated. In general, Politeknik Negeri Semarang students had low motivation in their
English course but they still had good achievements. It was seen from the negative
correlation between the two variables. In other words, the |earning motivation does not
influence their achievements.

Keywor ds. English Learning Motivation, english achievements

INTRODUCTION

Therearethousandsof languagesin theworld. We use English asinternational |anguageto
communicate between peopleall over theworld. English istaught from kindergarten up to high
education al over theworld depending on educationa system and philosophy, and nationa curricu-
lum used in certain country. M ost peoplelearn English for different purposes; some might view
English asarequirement for themto devel op themsel ves and study the wider knowledge, and for
communication and integration. The othersmight think Englishjust asaninstrument; it meansthat
studying that particular languagefor passing examinationsand getting ajob.

Besides being taught inthe countrieswherethe Englishisused asthefirst language (for native
speakers), Englishisalso taught inthe countrieswhere Englishis used asthe second language (for
non-native speakers). Thisisknown as Teaching English as Second Language (TESL) or Teaching
English as Foreign Language (TEFL). The studentswherelivein the country that does not use
Englishfor daily communi cation have difficulty to master that particular language. Hence, teaching
English sometimeswill befail inthe country that doesnot use English asthefirst language.

Onefactor that influencesthe successand failurein learning and teaching foreign languageis
motivation. Motivation plays an important role in foreign language students’ classroom performance.
Gardner & Maclntyre (1993) cited in Dornyei (2001). It determines students’ success or failure in
foreign language classes. Therefore students’ motivation will influence to students’ outcomes in lan-
guagelearning.

Inlearning English as second language or foreign language, non native speaker studentshave
difficultiesto master that particular language. Onefactor that influencesthe successand failurein
learning and teaching foreign languageismotivation. Motivationisthekey to the successof English
languagelearning.

Many studies connected with English learning motivation and student’s outcomes have been
conducted by many educators, |languageteachers, expertsin education and researchers. They have
been interested in the phenomenon of foreign language motivation for anumber of years(Dwaik &
Shehadeh, 2010; Moiinvaziri, 2010; Honggang, 2008; Gao, Zhao & Cheng, 2007; K6nig, 2006;
Gao, Zhao, Cheng, & Zhou, 2004; Gao & Zhao, 2003; Hashimoto, 2002; Huang, 2008; and
Gardner, 1985).

In one study of 255 studentsat Ilamic Azad University, Technol ogical faculty and Payame
Noor University in Iran, Moiinvaziri (2010) argued that this study was conducted to probe the
motivationa orientationsof Iranian university sudents. Thefindings present apicturewhich estab-
lishesthat Iranian university sudentsareboth instrumentally andintegratively oriented. Thisprovides
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asufficient answer to the research questions addressed, and contradi cts the opinion of somere-
searcherswho believethat in aforeign language situation students areinstrumentally oriented. Also it
was shown that studentsare highly motivated towardslearning English.

K 6nig (2006) indi cated that the motivation of Turkish University studentsto learn the second
foreignlanguageisvery highin general. Therespondentsreport that they enjoy learning the second
foreign language and would liketo useit bothinthe classroom and outside. The studentsthink that
English hashad apositive effect on |earning the second foreign language. They planto reach an
advanced levd of proficiency inthesecond foreign language. They describeaperson who voluntar-
ily learnsasecond foreign language as being motivated, hard-working, social, open-minded, etc.
which areall positive persondity attributes. They consider the knowledge of asecond foreignlan-
guage necessary to be successful in professiond lifein Turkey.

The previous studies showed the level and reasons of student’s motivation in learning the
second language. So, it raises the writer’s desire and curiosity to find whether the same findings will
befoundin Semarang, Indonesia.

Most of result of the previous studies showed that thereisapositive correlation between
students’ motivation and students’ outcomes in a foreign language. That is, students with high motiva-
tionwill gain high outcomes; on the contrary, sudentswith low motivation will gainlow outcomes.

Based on the early observation and information from English Lecturer at Politeknik Negeri
Semarang, itisknownthat thereisan indication that thelevel of Englishlearning motivationinflu-
ences the student’s outcomes. Because of that issue, the writer would like to find out whether in
Semarang, the relationship between English learning motivation and students’ outcomes in English as
aforeignlanguagewould besimilar or different from studiesdonein other countries.

RESEARCH METHOD

Thesubjectsof the study were 147 students of Politeknik Negeri Semarang (146 malesand
1 femae). They werefrom Mechanica Engineering department. Their agesare 17-21 yearsold. The
writer determinesthis college as popul ation becauseit isassumed that the studentshave high English
learning moativation. Thesampling technique used israndom sampling.

Thewriter used aquestionnaire astheinstrument. Thequestionnaireisdividedinto two parts;
the background of the students in Part A included class/department, age, gender, parent’s occupa-
tion, and informal education, and the Gardner’s Attitude/ Motivation Test Battery (AMTB) based on
the socio-educationa model adapted by Gao & Zhao (2003) in Part B. The questionnaireistrans-
lated into Bahasa Indonesiato makeit easy for studentsto understand. Adaptationsof theAMTB
have been used in many studies of L2 motivation (e.g., Dwaik & Shehadeh, 2010; Moiinvaziri,
2010; Honggang, 2008; Gao, Zhao & Cheng, 2007; Konig, 2006; Gao, Zhao, Cheng, & Zhou,
2004; Gao & Zhao, 2003; Hashimoto, 2002; Huang, 2008; and Gardner, 1985). The dependent
variable, English outcomes, is taken from students’ final semester examination scores.

The independent variable, the students’ motivation was measured by the Attitude/ Motivation
Test Battery (AMTB). AMTB testson the seven typesof motivationi.e. Intringcinterest, Immediate
achievement, Learning situation, Going abroad, Socia responsbility, Individua Development, and
Information medium. Itisafive-point Likert scalequestionnaire, ranging from strongly agree (sangat
setuju) to strongly disagree (sangat tidak setuju). Thescalewill userangefromone (1) for low to
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five(5) for high. Strongly agree (sangat setuju) is coded by 5 and strongly disagree (sangat tidak
setuju) is coded by 1. According to Gao & Zhao (2003), Cronbach’s alpha of the questionnaire is
0.84. TheEnglishlearning motivation can bereliably and vaidly measured and that it playsan impor-
tant rolein languagelearning.

The questionnaire survey consists of 30 questions. Six items are to measure students’ intrinsic
interest; the item numbersare 1, 18, 19, 20, 21, and 23. Five items are to measure immediate
achievement; they areitemsnumber 2, 3, 4, 6, 11. Fiveitemsareto measurelearning situation; the
numbersare5, 7, 8, 9, 10. Four itemsareto measure going abroad, they areitems number 12, 26,
27, 28. Threeitemsareto measure socia responsibility, they areitemsnumber 22, 24, 25. Five
itemsareto measureindividual devel opment; they areitemsnumber 13, 14, 16, 29, 30. And two
items are to measure information medium; they areitems number 15, and 17 (See Gao, Zhao &
Cheng, 2007). However, the questionnaireistrand ated into Indones an using the back-trandation
procedurein order to avoid thedifficultiesand misunderstanding. Thehelp of an Englishlecturer who
isalso proficient in Indonesian wasrecruited to providethe Indonesian trand ation and back-trans-
lation by an English teacher to ensurethe content validity.

Firstly, thewriter saw the Head of National Education Servicesin Central Javaand thenthe
Director of Politeknik Negeri Semarang to get permission to conduct the study and to ask for the
collegeprofile. Thewriter cameinto the classesto givethedirection and someinformation to the
respondents about the study and a so informed them about the purpose of the questionnaireand then
distributed the questionnaireto the students. Therespondentswerereminded inwriting and verbaly
of the questionnaire have no bearing on their exam scores. They werea soinformed that their English
lecturer would not look at their responsesand al information disclosed was confidentid.

The students submitted the compl eted questionnaire to theleader of the class. Thewriter took
thesubmitted questionnairefrom theleadersof the classes. Theduration of main study was about 45
minutes. Before leaving, thewriter thanked thelecturers, the respondents and heads of collegefor
their cooperation. Secondly, the writer requested the students’ English final semester examination
score from the English lecturers (students’ outcomes in English).

The Englishlearning motivation datawas anayzed by determining the categoriesof English
learning motivationlevel and English outcomesleve , determining themean scorefor Englishlearning
motivation, consisting of overall items, students’ intrinsic interest items, immediate achievement items,
learning Situationitems, going abroad items, socid responsibility items, individua development items,
and information medium items. The Mean score for students’ English outcomes was also deter-
mined, then determining the correlation between motivation and students’ outcomes in English as a
foreign language. Thedatawas analyzed using Statistical Packagefor Social Science (SPSS) and
Microsoft Office Excdl.

FINDINGSAND DISCUSSION

1. Students’ Demography

In this study, the students’ demography shows that students’ age average was nineteen years
old; therewere 102 students (69%) inthisagelevel. Their ageswere 17 up to 21 yearsold. 146
students were male (99.3%) and 1 student was female. Father’s occupation was dominated by
Private sector 47 people (32%) and Entrepreneur 42 people (28.6%). Mother’s occupation was
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dominated by housewife 58 people (39.5%). And the studentsthat ever took or weretaking English
coursewere 52 students (35.4%) whilethe studentsthat never took English course are 95 students
(64.6%).

2. The Level of Students’ English Learning Motivation

Table 1 summarizesthe descriptive statistics of thetypesof motivation usedintheresearch. It
indicatesthat al thevaluesfor thetypesmeasured in Likert Scaearearound their midpoint witha
standard deviation below 1. Asfor types measured using 5 point Likert scae, learning Situation (i =
3.29 and s.d=0.69) wasrecorded asthe highest rating, followed by intrinsicinterest (i=2.98 and
s.d=0.61). Going abroad showed i = 2.91 and s.d = 0.71. Immediate achievement showed i = 2.85
and s.d=0.69. Socid responsbility showed i =2.42 and s.d=0.72. Individua devel opment showed
1 =2.15and s.d = 0.65. Information medium wasrecorded asthelowest ratingi = 2.14 and s.d =
0.66. And Overall motivation showed i =2.75 and s.d = 0.38. From the data obtained, it can be
concluded that the level of students” motivation was at moderate level.

Table 1 English Learning Motivation: Mean ratingsand standard deviations

Minimum Maximum Mean Std.Deviation N

Overdl motivation 1.90 3.80 2.7463 37731 147
Intrinsic interest 1.50 4.30 2.9769 61109 147
Immediate achievement 1.00 5.00 2.8544 69027 147
Learning situation 1.60 5.00 3.2952 69414 147
Going abroad 1.30 5.00 2.9102 70979 147
Social responsibility 1.00 5.00 24211 71685 147
Individual development 1.00 4.00 2.1469 65137 147
Information medium 1.00 4,00 2.1395 .65893 147

From the dataobtained, the studentswere most motivated to learn English because of aspects
of thelearning environtment included the quaity of teaching, teaching materids, teachers, and affilia
tion with the learning groups (Learning situation). Next, the students’ motivation were intrinsic inter-
est, they interested to |earn English because of their love on that particular language and certain
aspects of its culture. Going abroad was the next students’ motivations; it is to learn English go
abroad for various purposes such as seeking better education or job opportunities, experiencing
English spesaking cultureand immigration. Immediate achievement, the students|earned English be-
causeof thetarget for high test scores, high scoresin university entrance examination, or learning the
target language to obtain satisfactory scores in examination and a bachelor’s degree. These re-
minded usof certificate motivation. Then socia respong bility, the studentsmotivated to combine
harmonizing the family and putting the country in order, indicating an individual’s responsibility to
fulfill socid expectations. Thenextisindividud devel opment, thestudentsdesired learning Englishto
increase one’s own ability and social status in future development. It was pointed to the practical
vaueof English asaninstrument for communication, job opportunity, and lifeingenerd; findinga
good job and asense of achievement. The studentswereleast motivated about i nformation medium.
They desiredtolearn Englishto obtaininformation and learn other academic subjects. Thecontentin
this category exhibited atendency of viewing English learning asameansto obtaininformation of
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variouskinds, whether it wasrel ated to other subjects, or genera development of world economy,
science and technol ogy.

These seven motivations could be placed in three categories, namely: instrumental, cultural,
and situational. “Instrumental motivations” referred to the employment of the target language as an
instrument to achieve certain god's. Immedi ate achievement, information medium andindividua de-
velopment belonged to this category, their differenceslying in the purposestheinstrument served.
“Cultural motivations” were related to the learners’ cultural interests and concerns. Under this cat-
egory, intrinsicinterest was target-culture oriented; socia responsibility was native (home)-culture
oriented. It was partially similar to the “integrative motivation” in Gardner and Lambert’s model, yet
“Integrative motivation” did not have a native-culture dimension. In addition, the target-culture ori-
entedintringcinterest in our study waslargely intellectua, which did not necessarily involve persona
“Integration” into the target culture (Gao, Zhao, Cheng, & Zhou, 2004).

Within the seventypesof Englishlearning motivation, thestudentswere most motivated about
learning Situati on and | east motivated about information medium. Thereasonsfor theresultscan be
exploredintwo factors; internal and external factors. Theinternal factor isclosdly related withthe
studentsthemsdves: they probably did fed very motivatedin English asaforeign language classroom
becausethey liked thelecturers, thequaity of used books materias, the quality of language classes,
and classmates. All of these items were assumed to be able influence the students’ English learning
motivation.

Good rel ationship with classmatesis assumed asonefactor that can increasethe motivation.
Classmates’ favorable characteristics most likely enabled the students to get well along with them,
which seems to have contributed to students’ English class with a good atmosphere. Therefore, the
aimospherein the classwould bemore motivated.

One external factor that could explain the results is parents’ occupation. Kwong (1983) stated
that parents’ occupation influenced a child’s educational opportunities because it determined the
area of residences and thus the quality of the school. Office workers’ children had more opportuni-
ties than the peasants’ with better educational facilities in the cities, and the children of intellectuals
out-perform all others with their additional support from home. In this study, the majority of students’
parents’ occupation was private sector officers and enterprenuers, and it determined where they
lived, which is urban area. This factor is expected influencing the parents’ thinking pattern, they felt
necessary to send their sonsand daughtersto thequaified collegeswhichisgood inskillsand foreign
language. Thiscould have given positiveeffect to them and it would influencethe English learningin
the colleges. Therefore, the studentsinthis college were motivated to obtain the particular skill in
enginnering and language, i.e. English kill.

A second external factor istheroleof lecturer. Itispossiblethat Englishlectuersat Politeknik
Negeri Semarang aways encouraged the studentsto practise their English both in and out the
classroom. And they were able to create a lively climate in the classroom. Lecturers’ characteristics
or atitudessuch asbeing hel pful and encouraging could have played animportant rolein motivating
students’ motivation at Politeknik Negeri Semarang.

Another external factor that can influence English learning motivation is students’ residence
area. Semarang isone of big citiesin Indonesig; it isthe capital of central java. In thiscase, the
collegeislocated in Semarang. M ost studentswere from urban areaand educated parents. This
factor was assumed to influence the studentsin learning. Urban areaand educated parentswere

94 Jurnal Penelitian Humaniora, Vol. 15, No. 2, Agustus 2014: 89-98



closed to the books. Therefore, the studentswere common with the bookstoo. Inthisstudy, it can
be approved by most students chose learning situation factor that included the quality of books/
material sasoneof English learning motivation types.

3. The Correlation among English Learning Motivation, Language Anxiety and Students’
Outcomes

Table2. Result for Pear son correlationsbetween English lear ning motivation and

students’ outcomes

Score Overall I 1A LS GA SR ID IM
Score Pearson 1
Correlation
Sig. (2-
tailed)
Overal Pearson
Correlation -085 1
Sig. (2-
tail ed) 306
Il Pearson - ok
Correlation  ,288(**) 605(*%) 1
Sig. (2-
tailed) ,000 ,000
IA Pearson o )
Correlation 096 . 487(**) 071 1
Sig. (2-
tailed) ,245 ,000 ,390
LS Pearson - )
Correlation ,128 ,260(**) ,095 ,128 1
Sig. (2-
tailed) ,123 ,001 ,255 122
GA Pearson x x x -
Correlation -004 ,652(**) ,361(**) ,250(**) 111 L
Sig. (2-
tailed) ,959 ,000 ,000 ,002 ,181
SR Pearson -
Corrdlation 118 674(**) 417(**) 128 (57 480(*%) 1
Sig. (2- 155 ,000 000 121 744 ,000
tailed)
ID Pearson *% *% * - *% * %
Corrdlation -122  |756(**) ,482(**) ,188(*) 056 AL3(**)  B57(**) 1
Sig. (2- 141 000 000 023 500  ,000 000
tailed)
IM Pearson _ * % * % * - * % * % *%
Corrdlation ,102 ,550(**) ,241(**) ,200(*) 002 ,287(**)  ,349(**) ,525(**) 1
S|_g. (2- ,218 ,000 ,003 ,015 978 ,000 ,000 ,000
tailed)

The correlation between overall English learning motivation types and students’ outcomes
showed not significant negative correlation asawholer =-0.085, p > 0.01. A significant negative
correlation was seen between intrinsic interest and students’ outcomes r = -0.288, p < 0.01. A
positive correlation was seen between immediate achievement and students’ outcomes r = 0.096, p
>0.01, not significant. A weak positive correlation was a so seen between learning situation and
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students’ outcomes r =0.128, p > 0.01, not significant. A negative correlation was seen between
going abroad and students’ outcomes r =-0.004, p > 0.01, not significant. A negative correlation
was seen between social responsibility and students’ outcomes r =-0.118, p > 0.01, not significant.
Anegative correlation was seen between individual development and students’ outcomesr=-0.112,
p >0.01, not significant. A negative correlation was seen between information medium and students’
outcomesr =-0.102, p> 0.01, not significant. Although there were two motivation types showing
the positive correlation to students’ outcomes, and the possibilities were higher than 0.01, as a
whole, between overall English learning motivation and students’ outcomes correlated not signifi-
cantlyatp>0.01level.

Fromthedata, therewasnot significant rel ationshi p between Englishlearning motivation types
and students’ outcomes in English as a foreign language as a whole. But it should be noted that there
werenot significant positive correl ations among immediate achievement, learning situation and stu-
dents’ outcomes supported the previous studies that English learning motivation would influence the
outcomes positively, whichis, the higher the motivation, the higher the outcomes (Gardner, 1985;
Hashimoto, 2002; Gao & Zhao, 2003; Gao, Zhao, Cheng, & Zhou, 2004; K 6nig, 2006; Gao, Zhao
& Cheng, 2007; Honggang, 2008; Huang, 2008; Dwaik & Shehadeh, 2010; and Moiinvaziri, 2010).

Butingenerd, interm of the corrdation, thisstudy indi cated these Politeknik Negeri Semarang
studentshadlow motivationintheir English classroomsbut they still had good outcomes. It could be
showed from negative rel ati onship between two variables. It meansthat thelower themotivation, the
higher the outcomes, and a so thelower motivation does not i nfluence the outcomes.

One possible explanation for these results might lie on the students’ English learning motiva-
tion. Therearetwo motivationinlearning English; integrativeand instrumenta motivation (Gardner &
Macintyre, 1993). Most studentsin Indonesia, studying English asforeignlanguage, whichisasa
compul sory lesson, werefor passing the examinations. It indicated that studying English had instru-
mental motivation. Compared with the studentslivein the countrieswherethe Englishisastheir
second language, they study English for interaction out of the classroom. Gardner & Macintyre
(1993) demonstrated that reasonsfor studying asecond languageform anumber differencefactors
inadditionto theintegrative andinstrumenta ones, depending uponthenature of thecommunity and
thelanguage concerned. Itisobviousthat community inIndonesia, especialy in Semarang wherethe
study was conducted, Englishisasforeign languageand the purpose of learning Englishisfor passing
theexaminations.

Connected with the results of this study, which is, motivation did not influence students’ out-
comes, it was assumed that because students” motivation in learning English were passing the English
examinations. Thereforethar motivation did not affect their outcomes. Itisrecommended that teechers
inform and advisethat studying Englishisnot for passing the examination only but for lifeskill to the
students. So, itishoped that it can increasetheir motivation to study English for their needsthem-
selvesintheir devel opment.

Anditissuggested for further studiesthat outcomes should be better taken from achievement
test made by the researchersthemsel ves beside the Attitude/ Motivation Test Battery (AMTB) as
instrumentation to avoid theinaccurateresultsof the sudy.
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CLONCLUSION

The results of this study indicated that the students’ learning motivation in learning English as
foreignlanguage at M echanical Engineering department Politeknik Negeri Semarang wasat mod-
erateleved. From the dataobtai ned, the studentsweremost motivated inlearning Situation, intrinsic
interest, going abroad, immedi ate achievement, socid responsihility, individua development, and the
sudentswereleast motivated ininformation medium.

Interm of the correlation, this study indicated that Politeknik Negeri Semarang students
had low motivationintheir English classroomsbut they still had good outcomes. It could be showed
from negative rel ationship between two variabl es, it meant that thelower the motivation, thehigher
the outcomes, and a so thelower motivation does not influence the outcomes.
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