CHAPTER 1V
FINDINGS AND DISCUSSION

Finding
1. Description of data
In this chapter, the researc

ants to present the data descriptions of
the eleventh grade students o Imad Kabupaten Banjar Academic
ing reading comprehension.
the students’ reading
)t by using test as an

the resercher had

aterials, the classes
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No. Item of Validity value of R table Status
Reading each item for
Comprehensio Reading
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n Test Comprehension
Test

1 618** 0,239 Valid

2 526** 0,239 Valid

3 362%* 0,239 Valid

4 531%** i 0,239 Valid

5 437** 0,239 Valid

6 459%* 0,239 Valid

7 390%* 0,239 Valid

8 465** 0,239 Valid

9 488% 0,239 Valid

10 3 0,239 Valid

11 39 Valid

12 Valid

13 iy Valid

14 Valid

15 51 0, Valid

16 v Y023 Valid

17 l ,23 Valid

18 489 0,2 Valid

19 42 0 Valid

20 EE Valid

Based on the vali A 1s showed that the instrument
is valid from item one to tw sing SPSS 23.0 and also the table
showed that reou: was higher th le (0,239) which mean the instrument

went through lidity stamglar
e4. N

UNIVERSITAS ISl AM NEGER|
Reliability Statistics

AN =, .1
Alpha N of Items

BAIJ 726 21
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The result of reliability by using SPSS 23.0 program based on the
table is 0,726 which means the value of Cronbach’s Alpha this instrument is

higher than 0,70 and the interpretation is in high category.

After validity and reliabiltyy then the next step is to analyze the data,
whether the data distributes no homogen or not and also it is aimed

to test the hypothesis wh test formula. These below are

Tabley is ¢ ximent and Control)
Tests of Normality
Kolmogorov-Smirnov? Shapiro-Wilk
Statistic Df Sig. Statistic df Sig.
pre_con ,(110 29 ,200° ,970 29 ,549
pre_ex ,157 29 ,067 ,959 29 ,317

Based on the table 4.3 con of Kolmogorov-Smirnov and Shapiro-
Wilk. Kolmo i i ample that is more
than 50 sample i i sed for the sample

that is under 50 ) i the researcher had

Shapiro-Wilk for sample 1 showed that the
NWE S TAS | ER
51gn1ﬁcancy re- test?n the controﬁlaﬁss 1S§§g ancP the significancy of

pre-test in the NCII ASAR Iy using SPSS 23.0.

The researcher founf that*thd gighifichn@yof ¢dch variable is higher than

significance standard. The result of pre-test in control class is 0,549 > 0,05
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and the result of pre test in experiment class is 0,317 > 0,05 and as a

consequence the pre-test data was normally distributed.

Table 4.4 Analysis of Normality Post-test (Experiment and Control)

Tests of Normality

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic Df Sig. Statistic df Sig.
post_con 135 29 ,188 ,931 29 ,060
post _ex 29 ,395
Based o ared the post-test of

result of post

test in the exp

test data was n

periment class is 0,395.
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ontrol class is 0,060 and the
Then, the
e significance standard which are the
the result of post-

sequence the post-

Table 4.5 Analysis of Homo ene Pre- test erlment and Control)
B A N M A S
Sum of Squares Df Mean Square F Sig.
Between Groups 312,802 7 44 686 ,245 ,968
Within Groups 3833,750 21 182,560
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Total

4146,552 28

Based on the table 4.5 above, the researcher put the data of pre-test

and post-test for experiment and
23.0 program to find the ho

homogeinity of pre-test

trol class and conducted by using SPSS
ity of the test. It showed that the

and control class has 0,968,

compared with signi 8 means that the data was

homogeneous di

Table 4.6 Ana

t and Control)

Sum of Squares df ﬂean Square F Sig.
Between Groups 3257,174 12 271,431 ,661 ,763
Within Groups 6566,964 16 410,435
Total 9824,138 28

Based on the table 4.6 ab
0,763 and the

0,763 > 0,05 whi

it shows that the significance value is

we compared both of them

uSidistributed.
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Table 4.7 The Result of T-test for Experiment and Control Class

Independent Samples Test

Levene's Test for
Equality of
Variances t-test for Equality of Means
95% Confidence Interval
Sig. (2- Mean | Std. Error of the Difference
F Sig. T df tailed) | Difference | Difference Lower Upper
nilai Equal variances
1,150 ,288 -1,434 57 ,157 -6,368 4,439 -15,258 2,522
assumed
Equal variances
-1,439 | 55,938 ,156 -6,368 4,426 -15,235 2,499
not assumed
i

Based on the table 4.7 ab st-test datas are conducted and

analyzed by using t-test formula sh teount 18 -1,434 with df is 57, the teoun

then compared with tupie. In case, teoun . means Ha is accepted and Ho rejected
but in case it shows
And in this data, t < -1,672 from tupie.
Therefore, Ha is reje re is no significant

difference in the stude e taught by using

jigsaw strategy and lb'ek#%ﬁs&é!l&v%&%v‘&%@u&%%ﬁt‘ it.

. «-ANTASARI

a. Mean ofét%eﬂsj Iﬂeﬁeﬁwﬂoglierﬁgsaw strategy to improve

reading comprehension:
M, = 53,27
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b.  Mean of students’ pre-test who do not use jigsaw strategy to

improve reading comprehension:
M, = 49,67
c.  Mean of students’ post-test who use jigsaw strategy to improve

reading comprehensiofi:
Mx = 66,03

d.  Mean of students’ t who do not use jigsaw strategy to

Table 3.1
Based

reading comprehe strategy at post-test by

using SPSS 23.0 program a :
Table 4.8 Students’ Post- orization (Experimental Class)

Category

Excellent catego

Good category

Fair category

Low category

Poor category

Based ORIVERSIFAS LA NEGER]Y i Who &
good category @ho ﬂsﬁeRItill many students
who get low MIA eefl. To detail, see on the

: BANJARMASIN
appendix VII.
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The second categorization is from students who were not taught by
using Jigsaw strategy to improve their reading comprehension at post-test is

categorized in:

Table 4.9 Students’ Post-testjcategorization (Control Class)

Category Score
Excellent category 80-100
Good category 70-79
Fair category 60-69
Low category
Poor category

nat many students get

ay make confused

at thf‘ T sho
excellent catg itq o. For I’ade

hest‘ ut ifd pked back, there are

also many studer cory more than in the

experimental class. The ca aldistribution which cannot be

compared with the students w taught by using jigsaw strategy. For

the detail, see on the appendix V

B. Discussion
Based on statis ull Hypothesis) is

accepted and Ha (Alternative Hypothesis) 1s rejected because teount < tiable OF toount 18

UNIVERSITAS ISLAM NEGERI

lower than tipe, which means :

1. There is ncAdNTﬁiSe ﬁﬂlﬁng comprehension

between students who were taught by using jigsaw strategy in the
BANJARMASIN

eleventh grade of student class of B accountancy at M.A Darul Imad

Kabupaten.Banjar Academic Year 2017/2018.
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2. There is no effectiveness in using jigsaw strategy to improve reading
comprehension because improving result which can be seen on post-test

score of experimental class is not far with control class.
Based on the result of the test, there are different highest and lowest scores

of the test. The highest score for the ex ental class is 95 and the highest score

for the control class is 90. While th ore for the experimental class is 30
and the lowest score for contr average of experimental class

is 66,03 and the avera

significant improve
The research

compared the mean L ieh i mitted by David p,
Harris (1969, p.134) - ore for experimental
class the interpretation is on for control class is low.
Therefore, both classes have under terpretation for mean score and the
distribution of each score on the stu maldistribution. Some students have
highest score and usion, there is no
significant differenc i tudents who were
taught by jigsaw str: i ose who were not
taught by jigsaw.

According to the result of the research, the students who taught by jigsaw

UNIVERSITAS ISLAM NEGERI
can increase their reﬁinﬂmﬁr‘w who were not
taught by jigsaw als@'t somlt & € ght by jigsaw was
not focus the objective of ﬂe%thy,Jbﬁ't Be%é&”un with the strategy which

the strategy requires them to communicate each other. As the result there is no

differences between students who were taught by using jigsaw and who were not



52

or just given the monotonous strategy like the teacher was mostly given.
According to Sadiman (2009, p.81), there are some weaknesses of it such as: 1.

Because of fun, students just play and do not pay attention to the rules. 2. In

stimulating, almost all of students get t rong impression. 3. Only involved few

students, besides the involvement o students are important to make the

comprehension in the
eleventh grade of s rul Imad Kabupaten
Banjar Academic re was a marked
improvement in rea igsaw. It is because
Jigsaw for reading co i i the theme on teaching
process in this class. Roy Kille s there are some constraints in

applicating this strategy in the field.
1. The main topic in this strate peer teaching’ which is the process of
the lessomgi ir fii d can bgmcrucial because of

ept that will be

discuss to explain

the material with their friend if they do not have a self-confident.

3. The studehiNHALE fé&ot T M bstIitatl Byfthd'eadh& Rid this usually needs

a long tlmAKNWMSﬁRI the students in the

group deeper.

4. And sometime, ﬁ)%b;bhkﬁ% Eﬂﬁlrf?h Svlllgﬂ has much population is

difficult.
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Teaching and learning process by using jigsaw strategy is not always
going well. Consequently, there are some problems appear, and the most

appear frequently is the students are not really familiar with the strategy

even the teacher often use the sighilar strategy with jigsaw. The researcher

and the students were often t by conventional teaching strategy

disadvantage veral problems that
sed during jigsaw
activity, if the te ts it will be harmful in
the class, because if the o understand, it might produce
less productivity at some group re are some students who are unable

to handle their reading material saw activity. 3) The students who do

material. 4) T i iscussion and will

control the dis re not familiar in

competition will b cess. 6) A member

UNIVERSITAS ISLAM NEGER

who becomes a representa tlve 1S usua not approprlate between skill and

the material A‘N I AeSARIndltlon makes the

students cannot be dengerftfatediand [deliyeE thduinaterial they have learned

in expert group. 8) The unbalance of the number of member in the group. 9)
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The support of good class condition such as; large room and hard method

and material, because the students have to be moved on one group to others.

Based on the final result that the researcher did in teaching reading

comprehension by using jigsaw only some students who familiar what

does the jigsaw strategy look li made the other students who did not
familiar confuse. In additi

made them awkwa
students looked

Beside that,

on the previo
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